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When Rowan Claypool started Teach Kentucky in 19--, he had the vision of bringing young, 

talented college graduates to the public school systems of Louisville, Kentucky and the 

surrounding areas.  He knew that youth in Louisville’s public schools deserved the caliber of 

education on par with that of private schools or generously funded public schools in the 

Northeastern United States.  He also knew that Kentucky deserved an influx of bright young 

minds, to educate others and share their privileged education, and thus to counter what some 

have dubbed “the Brain Drain” out of the state.  He therefore began recruiting students from 

highly selective universities and colleges, and brought them here, to the Bluegrass State, to teach. 

 Although he faced many obstacles and red-tape, Rowan designed Teach Kentucky in 

partnership with Jefferson County Public Schools and the University of Louisville’s College of 

Education and Human Development – specifically, the Alternative Certification Program.  

 One of the most rewarding aspects of Teach Kentucky is the tightly woven community of 

alternative certification teachers in various stages of development, mentors, community leaders, 

and experts in education that come together to form a community to support the teachers as they 

support the children of this area. This resource binder is intended as a continuation of Rowan’s 

vision of collaboration. 

 Where once there was only one route to the teaching profession, a Bachelors in Education 

or a Masters Degree in the Art of Teaching, more and more people teachers are arriving at there 

vocation through alternative routes of certification. Since 2003, 43 states as well as the district of 

Colombia offer some form of alternative certification for those wishing to teach. In 1983 this was 



true of only eight states.1 The people who are streaming into America’s schools, filling the 

vacancies left by experienced retirees are from a broad swath of American society; fresh from 

college they bring with them a deep commitment, enthusiasm, and resilience. However, because 

many of us are learning on our feet in the classroom, rather than pre-training through an regular 

MAT program a community of knowledge is paramount. This resource binder is a compilation of 

the knowledge and skill of Teach Kentucky teachers based on hard earned classroom experience 

that they wish to pass on to those cohorts to follow. Ultimately we hope that those who benefit 

from this resource book go on to enrich it with their own experiences, creating a tangible artifact 

of our community of knowledge. 

  The first year of teaching is a deeply trying, challenging and (hopefully!) rewarding 

experience. This is, perhaps, doubly true for Teach Kentucky teachers who come fresh to their 

classrooms often with little but high hopes, enthusiasm, and a willingness to learn on their feet. 

While some in the field of education have expressed doubts about the alternative certification 

track suggesting that its recruits are under-qualified, this resource itself serves as a testament to 

how quickly and how thoroughly one may begin to may learn the ropes of teaching through 

dedication and immersion.  The resources gathered here were written and compiled by young 

alternatively certified teachers just entering their second year in the classroom and about to begin 

KTIP.  We hope that this will inspire Teach Kentucky cohorts to come: it can be done!  You can 

swim! 

 In our education classes we learn that the higher the expectations, the higher the 

achievement. The pressure that is put on alternative certification teachers to achieve and to 

achieve immediately is one of the reasons for our impressive gains in skill and strength.  In some 

                                                 
1The National Center for Alternative Certification, www.teachnow.org  



ways the high expectations for the alternative certification teacher can be paraphrased as follows: 

you will teach, you will teach well, you will teach now.  It is a fine slogan for a fine program. 
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Your ability to manage your classroom and, of course, the behavior and actions of the students in 
it in useful and productive ways can mean the difference between surviving (and even enjoying!) 
your first year and having to fight the desire to run for the hills. Students learn more and teachers 
sleep better at night when a classroom is a safe and smoothly functioning place. Classroom 
management is, in general, the biggest hurdle first year teachers have to face and you will have 
good days and bad days but careful thought and preparation can go a long way to ensuring that 
you start off on the right foot.  
 
  
 

              
 
 
 
 
 
 
 
 
 
 
 
 



In this section, Jessie Gerson offers a thorough crash course in what you can expect behavior 
wise in your classroom, what preemptive actions you can take to avoid the most common snafus 
and what to do when the going gets rough. 
 

    

              Ask Ms. Gerson!  
Classroom Management Maven…Of Sorts  

 
 
So Ms. Gerson…what do you know about classroom mana gement? Will it apply to me at 
my school? 
 Good question. I teach at Meyzeek Middle School in located in Smoketown. The school 
has a strong magnet program and so about half the school (and two of the five classes I teach) 
are for A.P students. The other three classes I teach are called comprehensive classes which is 
code for kids-from-the-neighborhood. These students are drawn from largely from Smoketown 
and the Shepard Square housing project as well as Butchertown. The neighborhood students 
are overwhelming low SES and roughly 80% African-American. When I discuss classroom 
management I am generally referring to what worked and didn’t work with my neighborhood 
students who will, in all likelihood be a better match for the demographics of the schools where 
you may end up teaching.  
 
So…were your kids perfect? 
 Ha! I wish. Classroom management is an imperfect art and as a new teacher in a 
challenging school it will be a struggle. It was a struggle for me too, but I found some techniques 
that really helped me so I’m going to share them with you. 
 
What’s all this crazy talk about classroom manageme nt? Why is it so important. Hey! I 
know my content area inside and out. 
 Ah young grasshopper. While I am sure that you graduated with honors this will not 
prevent your adorable youngsters from eating you for breakfast. If you can’t control your kids 
you can’t teach and, more to the point, you will rue the day you accepted your teaching position.  
 
What exactly does classroom management mean? 
 I think about classroom management as having two main components: the management 
and the discipline. Or in other words: what you can do to avoid trouble and what you can do 
when trouble (inevitably) comes to you. I’m going to try to give you some ideas and tips based 
on what worked for me and what I wish I’d known plus a few stumbling blocks you may face.  
 
Management? Doesn’t that just mean procedures? I’ve  already learned about that! 



 I know that you have procedures coming out your ears at this point, but humor me. It 
really is important! You have probably spent a great deal of time in your masters classes this 
summer going over specific procedures to use with your students so I will try to be brief and 
review the tactics that I found the most helpful. 
 
 A. Dealing with space and furniture (Hey! All good advice columns have sub-
 headings…) 
 

· You all are started off way ahead of the eight ball because you have already read 
Fred Jones. My copy is dog-eared and covered with post-it notes and exclamation 
points because it is THAT GOOD. He is especially good when it comes to dealing 
with space. So read him. Love him. Use him. 

 
· One of the rules of thumb—especially in the beginning—is that your desk is NOT 

your friend. While it can feel safer to huddle behind it, possibly in fetal position, you 
can make your life exponentially easier by pretending it doesn’t exist. Roam your 
classroom. Do it incessantly. Do it while you are lecturing. It keeps students on their 
toes. It helps keep their ever-flapping lips still and it helps you keep an eye on 
potential hot-spots. Of course to roam you need to carefully plan your classroom 
layout. I use a modified version of a Fred Jones set-up that I kept all year and found 
highly effective. The two walkways were broad enough for me to walk in comfortably. 
The students could see me from anywhere in the room. And the center group kept 
the two side groups from starting with one another. It looks pretty strange at first but I 
highly recommend it.  

 
· Assign seats. Assign seats. Assign seats. I found it helpful to seat kids who’s 

behavior was problematic in the midst of a clump of easy going kids. Of course…this 
only works when you have enough easy going kids and, honestly, they are precious 
commodities. 

 
 
 B. Using your body. 
  

· Warning! You should not touch your kids. You will be told explicitly in New Teacher 
Induction not to touch your kids. You can absolutely get in trouble for touching your 
kids. That said, many, many, many teachers occasionally put a hand on a student’s 
shoulder etc. and if you decide to be absolutely strict about the no-touching you will 
spend a lot of time dodging hugs because kids apparently missed the no touching 
memo. But! You do not have to touch your students for the techniques I am 
describing here to work. 

 
· First things first: You are roaming. You are keeping an eye out for hotspots. You are 

a wild lion patrolling her savannah. Wait! What’s this? Little Deidra is about to 
commence hostile action against Kyle! Now is the time to spring into action although 
it will not look like much action at all. Go stand near Deidra. Do not stop lecturing or 
explaining or if you are just roaming while students work, don’t say anything yet. Give 
her a chance to deescalate on her own but let her know you are aware of the 
situation. If you need to you can put a hand on the back of her desk but usually the 
proximity alone is enough. You will occasionally have students with whom proximity 
techniques are inappropriate you will recognize this by the fact that they FREAK 



OUT when you get too near them. Unfortunately, they probably have ample reason 
to feel this way. Make a mental note of it and give them a bit more space. Consider 
checking out their file to see if there is something you should know.  

 
· In my own classroom I took roaming to whole new levels. I don’t think I sat down at 

my desk except for during my planning period during the first three months of school. 
I was amazed by how easy it was and how much it kept kids on task. Plus when you 
do have to discipline a kid it is easier to keep it quiet and personal if you don’t have 
to yell from the front of the room (although as a first year teacher I of course did that 
sometimes too!) 

 
C. Using your voice and your eyes. 
 

· My first week of school a veteran female teacher told me I was in luck because I had 
a low voice for a woman. I thought she crazy. It turns out she was (kind of) right. I 
noticed that when I was angry with students my tone changed (even when I wasn’t 
yelling) and became shrill and my kids responded to it like fingernails on a 
chalkboard, which in turn ticked me off even more and made me actually raise my 
voice and then I was out of management and into the land of discipline, a land I do 
not enjoy. I actually began to consciously drop my voice and control my tone when I 
was ticked off. I still occasionally flew off the handle but in general it seemed to keep 
the situations from devolving. And it had the added plus of making the kid look silly if 
they continued to try to escalate the situation as I calmly stared (daggers) at him or 
her.  

 
· Speaking of staring. Eye contact is another big one. While we are all trained to know 

that hands-on-activities are key, when you are explaining a new idea the brief mini-
lecture is your friend. It can also be an immensely frustrating time when students 
throw caution and brain-cells to the wind and begin acting up. Eye contact helped me 
a lot. Once I knew the kids who struggled to cope with even a five minute lecture I 
would address my comments to them and look directly at them as I did so. Not in a 
scary “you’re in trouble way” (although I occasionally did that too!) but in a personal, 
“I’m addressing this whole thing to you” kind of way. And they liked it. You will also 
learn the fine art of staring a kid down. I can’t tell you how to do it but I can tell you 
the first time you succeed it will be a beautiful thing.  

 
· Back to voices. I’m not a big yeller- although it can be an effective for shock value. 

When I give a student a verbal warning I use a combination of proximity and voice. I 
hunker down right near their desk and I whisper to them something along the lines of 
“You may not realize that this is a problem but I need you to stop banging your 
desk/talking to your neighbor/cussing under your breath because it makes me want 
to commit myself/you are distracting your classmates/it isn’t appropriate for school. 
Thanks!” I try to use the You may not realize but…..you need to 
stop…because…thanks!” model because it doesn’t unnecessarily antagonize the 
kids off and it is very very very specific. Plus, I am trying to get the kids to say “Thank 
you” so I use it after pretty much every sentence. This can feel really forced. 
Especially because after the 500th kid starts doing drum beats on his or her desk 
“Thank you” is not the foremost thing in your mind. That’s alright. Fake is your friend! 
Really.  

 



D. Your first week. 
 

· My two weeks of school I did little but train my kids in my procedures. I did in fact 
have various L.A related activities but basically they were all just tools to allow me to 
practice my various procedures again and again and again. Every single solitary 
morning we reviewed pencil procedures, morning procedures, expectations and 
consequences. They are somewhat pliable in those first weeks…get ‘em early!  

 
· A quick personal note.—I knew that I wanted procedures my first year and I knew I 

wanted them tight and streamlined but I had no idea which procedures would work 
and which would crash and burn. A lot of procedures sound wonderful but are just 
too labor intensive for a first year teacher. Or are even just straight up silly. For 
example— my read aloud procedures. I HAD A PAGE OF PROCEDURES 
GOVERNING READ ALOUD EXPECTATIONS. A page. A whole page. And I made 
my kids learn it. And we practiced. And practiced. And took a quiz on it. And I 
reprimanded kids who didn’t follow my expectations (which included illustrated note-
taking. Really.) and then realized I was crazy about a month into school and dropped 
that procedure and just expected them to be quiet, pay attention, and fulfill any 
accountability expectations that went along with the reading. So you might think that I 
wasted my time teaching that procedure, and myriad others, to my kids. But it really 
wasn’t a waste at all. In the first week of school it showed my students that I meant 
business, that I had structure, and that I had high expectations. Kids have very short 
memories. My point is practice your procedures into the ground that first week. Even 
if your procedures don’t stay wholly consistent over the year you will have imprinted 
the kids with the knowledge that you know what you are doing—even if you don’t! 

 
· Get yourself a kitchen timer. It is so helpful in helping kids understand how long they 

have to work on an activity. Try timing them during transitions and giving them a 
small reward for beating their best time. 

 
 
· Some indispensable procedures to drill in your first week:  

 
1) how will you get their attention?  What kind of wrath from heaven will you 

rain down if they don’t get quiet? I practiced my attention signal at least five 
times during my first day of class and multiple times daily over the course of 
the first two weeks. I would explain to the kids what it was (modified champs 
signal plus 5-4-3-2-1 attention count down.) I would tell them we were going 
to play a game like musical chairs. They could talk with their neighbors but as 
soon as they heard the attention signal they needed to be silent. I mentioned 
repeatedly how the last class had done it perfectly and I wanted to see if this 
class could too. If I thought they needed still more buttering up I told them 
their last period teacher had reported great things about them and I wanted to 
see if it was true. I concluded by telling them that unlike musical chairs if 
anyone abused this game and got too loud or was disrespectful when I did 
the attention signal they would get a silent work packet.  

2) Bathroom? Pencils? My answer to these two questions during the first half 
of the school year was NO. You could sharpen your pencil during sponge and 
you could go to the bathroom during your break and other than that I didn’t 
want to hear about it. It got me a reputation as being a bit tough and there is 



nothing wrong with that! (For the record, I softened up a bit mid-way though 
the year and started a selective-bathroom-going and shoes-for-pencils 
policy..) 

3) How should they enter and leave your classroom? I highly recommend 
some form of sponge, or bellwork every day. I found word scrambles to be 
quick and effective. About mid-way through the year, I gave students jobs 
which I posted every six weeks such as passing out folders and notebooks 
and taking attendance. It made my class run so much more smoothly. In the 
first few weeks be death on talking as they come in because it will only get 
worse. Don’t be afraid to turn everyone around and march them back out of 
the classroom. And do it as many times as necessary. I did it five times one 
morning and they were good as gold the next time they came in. Think about 
if you want your kids to line up in the hall before they come in or if they can 
come in as they arrive and begin the bell work (there are advantages to 
each). In terms of leaving your class the mantra is: “The bell does not dismiss 
you, the clock does not dismiss you. I dismiss you.” I won’t dismiss until the 
class is silent, my classroom is neat, and the desks are where they need to 
be. Hint: you have particular leverage on this issue before lunch and last 
period. End class very early the first week to give ample time to rehearse exit 
procedures. I post the exit and entry rules on the wall before the kids ever 
arrive to make it clear that it is a non-negotiable. 

 
F. Relationship Building: 
 

· Not only is this key to success, it is also a pleasure. Why else did we get into 
teaching? It is amazing how much slack your kids will cut you if they know that you 
genuinely care about them (mind you, they also have to know that this does not 
prevent you from being dictator-in-chief…). That said, relationship building—like 
most of teaching—is harder than it sounds in large part because you are going to be 
sleep deprived, frustrated, and overwhelmed and it is hard to make friends and 
influence people, including the under 15 crowd in that state of mind. Here are some 
ideas that may help: 

 
1. There is no such thing as too much positive reinfor cement!  I swear I 

would compliment my kids on their breathing if I could. Initially, I felt like a big 
faker… “Ooh! Good job John. I like how you didn’t hit Theresa!” But extremely 
quickly I did begin to feel grateful that a kid was doing what he or she needed 
to do. I don’t even notice how often I give compliments these days. I was 
watching a videotape of myself teaching the other day and it made me wince. 
I sounded like a PBS Special (“Mmm. I really like how Cortiona has her 
notebook open and is working on her sponge.) but it was amazing too 
watching kids respond. (Three kids immediately opened their notebook after I 
complimented Cortiona.) Try to focus especially on the kids who don’t get a 
lot of positive reinforcement. Initially they’ll look at you like you are crazy but I 
got amazing results from some so called “problem” kids using this technique.  

 
2. Parents: Use them and Love Them . I know you have heard this a lot 

already but parents love teachers who love their kids and kids love teacher 
who report positive things to their parents and taken together those two 
things can make you life much easier. Once again, this can initially involve 
some less than sincere action on your part but it is worth it in the long term. 



Call home, call home repeatedly, write letters home, give kids letters to 
deliver themselves, call granny or auntie too. The kids talk about it together 
and it becomes a huge incentive for good behavior but it means you have to 
do it fairly consistently which takes time.  

 
3. Sports Are Your Friends : I didn’t miss a sixth grade basketball game this 

year and the impact that had on my relationship with some of my tougher 
boys was marked. This extends beyond sports. Find out what your kids love 
and get involved with it. Before the talent show I let my girls sign up to come 
to my room and practice their dance performances during lunch and after 
school. A lot of kids who struggle academically are superstars in some other 
arena and it is good for you and for them to have you see that.  

 
4. Talk to your kids in the hallways. (self-evident but easy to forget to do!) 
 
5. Write your kids notes and letters : I keep nice note cards at home and in my 

desk at school to correspond with kids who seem like they have something 
on their minds. This has been particularly effective with my boys who are less 
likely than my girls to come to me in person with a problem. It’s amazing how 
much they appreciate it.  

 
6. Warning!!  Even though relationship building is important it should go hand in 

hand with respect not replace it. I love my students but I try not to let them get 
away with anything. One of my students once told me, “Ms. Gerson, you like 
two teachers. Nice Ms. G and Tough Ms. G” and I thought to myself. “I’m 
doing something right!” 

 
Great Ms. Gerson! Now that I know all about managem ent and procedures, my kids will 
be perfect angels and I shall sail through my first  year of teaching with the greatest of 
ease.  
 
 (Ms. Gerson attempts to respond but is incapacitated by laughter.) 
 
What? What?! 
 
 Sadly, no matter how good a manager you are, no matter how good your procedures 
may be and how studiously you have drilled your kids. It is still a crapshoot. You may end up 
with a class of students with whom even an experienced teacher would struggle (if this happens 
to you, say with me: “it’s not that they’re bad kids and it’s not that I am a bad teacher” and then 
hunker down and hope for the best.) or, more likely, you will end up with a class of normal 
middle schoolers who are incredibly challenging to control like…oh…say…normal middle 
schoolers. No matter how hard you work or how good you are, you need to know how to 
discipline your class. Here are some ideas to get you started. 
 
When do I move from management to discipline? 
 There are four main ways to end up in the wild world of discipline:  

1) a kid trespasses on one of your non-negotiable rules i.e. physical violence or hateful 
speech. 

2) a kid is doing something petty and annoying but does not respond to your 
management techniques and continues to escalate the situation. 

3) The whole class comes in and is just bonkers.  



4) You come in and are just bonkers. (Try to avoid this one but, truly, we all have our 
days…) 

 
O.K so lets say I have a student who has to be deal t with. The proverbial poop has hit the 
fan. Now what can I do? 
 
 This was the hardest thing for me as a first year teacher. I simply wasn’t aware of, or 
confident in, my resources. I’m going to make a list for you of all the possible disciplinary tactics 
and resources you may have in your school beginning with the most innocuous and ending in 
writing a referral.  

1. Writing sentences/doing the multiplication table: a lot of teachers swear by this. I 
never really liked it. If a kid is out of control or really angry it is hard to make them do 
it and it can get loud and messy. 

 
2. Behavior Reflection Sheets: once again, a lot of teachers use these with some 

success. I would keep them as a resource to use when appropriate rather than give 
them out to every kid every time.  

 
3. Call Home/Have the kid call home: I think this is a really potent tool because it 

addresses not only the immediate behavior but, if you have a pre-existing 
relationship with the parent, can have a more long term impact as well. Only have 
the kid call home if you know that the parent is on your side. If you tell a kid you are 
going to call home you MUST DO IT. I suggest you do it quickly so that you can get 
to the parent before the kid does. Keep parents’ work and home phone number 
handy. This is a great tool but don’t abuse it. It loses it’s impact if the parents hear 
from you every single day and it makes you look like you can’t control your kids.  

 
4. Detention: Very effective in my experience but a big pain in the butt to enforce if you 

don’t have the students last period. (They sneak out.) Many teams have a team 
detention plan. If so, thank your lucky stars. If not, talk to a friendly team member 
about starting one. Have a back-up plan for if kids do not show up and be very clear 
regarding what is detention worthy. When a class was acting up I would tell them we 
were entering the detention zone which meant any kid who behaved inappropriately 
got his or her name on the over head projector. A check next to their name meant 
detention. Some schools where students are bussed require a days notice prior to 
detention. I think this really lessens the impact of the lesson and would think about 
other consequences such as lunch detention. 

 
5. Lunch Detention: I like this even better than after school detention because it is 

immediate. I find that it only works with classes I have before lunch because I like my 
consequences to occur on the same day as the infraction. Some teams have a 
detention table at lunch. I bring kids up to my room which they find even more 
annoying. Of course it does mean dealing with a frustrated kid on your lunch break…  

 
 
6. Clipping: An incredibly helpful tool. Clipping involves sending a student to another 

class and can be paired with any of the other disciplinary measures. Caution!! Your 
students need their instructional time and often students who act up need 
instructional time most of all. That said, clipping is an excellent tactic when things are 
getting heated between you and a student. I will sometimes say “Listen. I am not 
writing you up for this yet, but you and I need to not be in the same room right now. 



I’m sending you to Mr. Shultz for the rest of the period/next ten minutes and when I 
see you next you had better have a different attitude.” Clip students to teachers who 
they do not like, or teachers in another grade for maximum impact.  

 
7. Silent Work Packets: This was my disciplinary method of choice. I photocopy 

exceptionally boring but on topic worksheets and staple them in advance (make 
them huge and have other worksheets in reserve for students who work fast.) I often 
include a behavior reflection component. Students are lined up in the hall and 
informed that they have lost the privilege of actual language arts and will be given 
silent work for the duration of the class. I tell them that any talking will result in a 
referral and that the packets are worth an obscene amount of points. (I actually just 
flip through them and trash them.) I often use silent work packets the day after a 
class has been truly obnoxious but I can also use them with individual students. 
Often when I clip a kid to another teacher I send them with a silent work packet to be 
completed by the time they return to me. Once when a class was truly hideous I 
photocopied basic math fact problems and informed them they had lost the privilege 
of L.A all together! My kids generally enjoy my lessons and activities and hate silent 
work packets. The threat alone will make them hush one another. 

 
8. ISAP: ISAP refers to the In School Atonement Program or In School Alternative 

Program. It is basically an in school suspension in a separate classroom with a full 
time adult in charge of it. Most often only an A.P can put a kid in ISAP but often a 
team has a certain number of ISAP spaces at their disposal as well. Find out how 
your team decides who gets to use that space. 

 
 
9. Referral: You can write a referral to your counselor or to you’re A.P. How useful this 

is really depends on your administration and your A.P. There is a space on your 
referral to write down both what you have done and what your recommendation is. 
Your A.P may take your advice or s/he may not. The strange thing about referrals is 
that in many schools (mine included) it doesn’t actually get the kid out of your 
classroom. Plus the A.P often doesn’t get to dealing with your student until the next 
day or even the day after by which time I wonder ‘what’s the point?’ Plus, it’s good 
for your kids to perceive you and not the A.P as the person in control. That said, 
there are times and situations that call for a referral—often as documentation of a 
serious infraction. I think I had my school’s record low—three referrals all year! Of 
course, that’s not because my kids were great. It’s because I didn’t get referral forms 
at the beginning of the year. Don’t make that mistake! Sometimes just taking the 
referral form out and looking pointedly in the direction of a trouble-making kid can be 
enough to straighten the child out. A final warning…be aware that referrals go on a 
student’s permanent school record and can affect their chances of getting into a 
competitive high school. 

 
Listen…you’ve gone on for eight pages now! Are you almost done? 
 
 Yes. I am. Just a few more things. Classroom management is really hard. And you can 
know that rationally now but once you get into the classroom it takes on a whole new meaning. 
You will freak out. You will occasionally scream both at kids who deserve it and kids who don’t. 
You will get angry, and sad, and frustrated because none of us got into this line of work to yell at 
kids. But you will also persevere and figure out techniques that work for you. And you will have 
moments where you realize that you are important to your students and that they are important 



to you. It’s a tough job but someone’s gotta do it! I hope you have an incredibly rich, 
challenging, and successful year. Good luck.  
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· Clipping – Refers to sending a student to another teachers classroom as either a   
 consequence or a de-escalation measure.  

· Consequences – Refer to the penalties you have in place when students break rules or 
 behave inappropriately. Consequences are often hierarchical—working from least 
 severe to most severe depending on the size or frequency of the infraction.   

· Consistency – Means behaving the same way in the face of stimuli. This regularity will 
 add a predictability to your actions as a teacher and will prove to students that you 
 mean what you say.  

· ISAP – An acronym for In School Atonement Program. It is an in school suspension 
 room to which students are sent for serious infractions.  

· Reinforcement – Refers to the use of targeted compliments to create an incentive 
 both to behave correctly and to continue behaving correctly. An example  of 
 positive reinforcement could be “Wow, I really like how Arielle/the class/Table A 
 has their notebooks out and ready to go this morning.” There is no such thing as 
 too much positive reinforcement! A good rule of thumb is 3 positives for every 
 one negative and many suggest making that 6 positives for every one negative.  

· Proximity – Refers to nearness or closeness. In the context of classroom  management, 
 this usually means using your classroom space to offer non- verbal redirection 
 students who are off-task or misbehaving. You can accomplish this by moving to 
 stand near a student who was talking. 

· Procedures – Refers to the routines you set for activities in your classroom. An 
 example would be: “How and when do I want students to sharpen their 
 pencils? Enter my classroom? Arrange seats during group work?” The trick with 
 procedures is to have them planned out in advance and to truly teach them to your 
 students. 

· Referral – Refers to a school document which has the effect of sending a student  either 
 to a counselor or to the assistant principal. Referral slips include a carbon copy for 
 your file and go on a student’s permanent school record. 

· Time-on-Task – A measurement that refers to the number of occasions in which 
 students are working diligently. The ultimate goal of classroom management is to 
 increase time on task. 
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Although equal access to education is a cornerstone of democracy, our nation’s education 
system has been rife with injustice throughout its history.  It is imperative that we as teachers 
examine our own system of beliefs to be certain we are teaching for the greater good, rather 
than to reinforce the inequality of the status quo.  Public education is perhaps the truest form 
of democracy in our nation, in that it provides an opportunity to empower all people, beyond 
just those born into advantageous positions.  It can be hard to remember this truth, however, 
when a classroom of students seems to refuse to listen or learn.  It is nonetheless imperative 
for teachers to strive toward if they are to be teachers of integrity and social justice.   
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In this initial entry, Sarah Yost outlines several basic understandings of cultural competence 
in teaching, elaborates on the quotations of famous thinkers and writers in education, and 
details what teachers can do to be sure they are teaching for democracy and justice. 
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� � Schools are more segregated now than they were in the 

1970s. 
� � Statistically, black males perform more poorly on 

standardized tests than do white students, regardless of 
economic class. 

� � Race does not matter. 
� � The teacher has a tremendous impact on his or her 

students, emotionally and mentally. 
� � If a student has behavior problems or is academically 

below level, it is the parents’ fault. 
� � There is a right way to speak and a wrong way to speak. 
� � Students should be taught Standard English at school. 
� � White Americans are privileged in a way that African 

Americans are not. 
� � All people are equal. 
� � All children can learn. 
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� � Schools are more segregated now than they were in the 
1970s. 

� � Statistically, black males perform more poorly on 
standardized tests than do white students, regardless of 
economic class. 

� � Race does not matter. 
� � The teacher has a tremendous impact on his or her 

students, emotionally and mentally. 
� � If a student has behavior problems or is academically 

below level, it is the parents’ fault. 
� � There is a right way to speak and a wrong way to speak. 
� � Students should be taught Standard English at school. 
� � White Americans are privileged in a way that African 

Americans are not. 
� � All people are equal and all children can learn 
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· How does my cultural competency in the classroom affect the Achievement Gap between 
my students?�

 
· Do students of different cultures have different levels of autonomy?  How can I empower 

all of my students?�
�

· How does my inherited culture condition me to perceive other cultures?  Does culture 
determine ultimately one’s success?�

�
· How can I be more culturally competent?  How does my cultural competence affect my 

teaching?�
�

· How democratic is our society?  How democratic is my classroom?  How do my actions 
as a teacher affect democracy?�

�
· What are the rights of citizenship?  Are any of my students or their families 

disenfranchised?�
�

· Does treating my students with equity mean treating them all the same?�
�

· How can I balance the predominate cultural curriculum with curriculum that includes and 
legitimates other cultures as well?�

�
· Does integrity matter to teaching? 

 
· What effect does SES have on the achievement gap?  Are we talking about racial or 

economic problems?  How do they relate?�
�

· How is the status quo represented in my school or classroom?  Why should I teach my 
students to critically question the status quo?�

�
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· All citizens are essentially equal�
· All citizens deserve equitable access to the benefits of democracy  �
· Public education is essentially democratic in that it is a critical point for the 

disenfranchised to access democracy and make changes for themselves and their 
families.�

�
�
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· “To know that I must respect the autonomy, the dignity, and the identity of the student 
and, in practice, must try to develop coherent attitudes and virtues in regard to such 
practice is an essential requirement of my profession, unless I am to become an empty 
mouther of words.” 

-Paulo Freire 
 

· “The teacher’s responsibility is considerable, although we are often not aware of it…. 
(The teacher) will not pass through the classroom without leaving his or her mark on the 
students.” 

–Paulo Freire 
 

������������
· Capitalism and democracy diverge when those of economic disadvantage are denied 

democratic rights.  It is the duty of the public educator to model democracy and justice 
in order to empower students with “autonomy,” “dignity,” and a respected “identity.”  
These terms are essential to democracy and should not be denied to citizens of specific 
race or class. 

 
· Sometimes we feel as teachers that the students have all the power; this is not actually the 

case.  The teacher has a tremendous power to affect her/his students emotionally and 
mentally.  The teacher also has the power to reinforce the status quo, or to teach students 
to empower themselves and to critically question their roles in our social order.�

�
· Therefore everything we do counts.  If we roll our eyes at a student, if we ignore/permit 

one student to bully or make a racist comment, if we laugh at a student’s diction or 
phonetic spelling, if we do not help a struggling student achieve, we ourselves are 
destroyers of democracy and perpetuators of injustice.   

�
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· Act in every situation with integrity , justice, and respect.�
· Reflect on your actions to be sure you are treating students equitably and that you are 

moving toward the ideals of democracy.�
 

�
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· Nationally and locally, there is an achievement gap between African American (especially male) and 

white students.  �
· Inner-city schools, which are often poor and black, nationally receive far less funding than suburban 

public schools, which are often wealthier and whiter.�
· Rural schools also receive far less funding than suburban schools, in many areas because property taxes 

are lower.�
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· NAESP reports persistent gaps in achievement between black and white students, with family SES 

making no significant difference, for the past three decades.  (www.naesp.org) 
· While black students make up about 40% of all public schools, white teachers make up about 80%, and 

black male teachers make up about 3 percent (ibid) 
· Black males are more likely to be put in special education classes than any other group of students. 

(ibid) 
�
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· The issues surrounding this achievement gap are complex, but it is our responsibility as educators to 

recognize that all students are capable of learning, to remain unbiased and open, and to strive for justice, 
equity, and the success of all our students.  It is our responsibility as public educators to close the 
achievement gap, and therefore it is important that we struggle to understand it.�

· It is also important to recognize that poverty and race are often closely tied, although not wedded.  That 
said, we cannot write off issues as “a class problem” when many injustices are directly descended from 
slavery or other historical oppressions.  In addition, it is important to resist generalizations because 
while African Americans as a race cannot be called “racially privileged”, there are many African 
Americans who are economically successful.�

· It is important to also recognize that many white students may be of the privileged race, but not have 
access to the power assumed by those born into economic advantage.�

· Finally, it is imperative that teachers remain unbiased when it comes to cultural differences from his or 
her students.  While it is important to recognize these differences for the sake of respecting them, it is 
also crucial for teachers not to arrange them hierarchically (e.g., my dress shoes are better than your 
sneakers, my grammar is better than the way you speak, etc.)�
 

�������
· Recognize students’ races and other differences in positive ways 
· Challenge all students and give them scaffolding and support to     succeed 
· Never be afraid of your students; earn respect by stern use of direct commands and zero tolerance for 

foolishness; take a firm, no-nonsense attitude 
· Always be sincere – they can easily tell if you are being “real” or not 
· Be conscious of your own biases and self-reflect without shame on where they came from (language, 

shoes, values, family interaction, etc.)  Remember: you too are “conditioned but not determined”!�
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· In order to treat students fairly, we must see our students both as fully human and as 

members of a specific race or class, because that is how society will always see them and 
that is how they see themselves.�
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· “…I have heard many teachers – well-intentioned teachers – utter, ‘I don’t see color, I 
only see children.’  What message does this statement send?  That there is something 
wrong with being black or brown, that it should not be noticed?  I would like to suggest 
that if one does not see color, then one does not really see children.  Children made 
‘invisible’ in this manner become hard-pressed to see themselves worth of notice.” 

–Lisa Delpit 
 

������������
· You cannot know a person by making an abstraction of them as “just human”; you must 

fully acknowledge an individual’s identity to give them dignity.�
 
�������

· Code-switching activities that celebrate “home” languages but stress that there is a 
political power game played in our country, where a certain kind of English is more 
valued than others, and that they must learn it to be successful 

· Incorporate multi-cultural curriculum, not just Euro-centric 
· Talk openly about race/racism and class/classism in your classroom 
· Hang posters representative of all your students’ cultures and histories 
· Listen to your students and learn about their cultures without making judgments about 

them and their families�
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· It is your responsibility as a contributor to school culture or climate to bridge cultural 

gaps between you and your colleagues, and the best way to do so is to listen rather than 
assert.�

 
����������

· “We do not really see through our eyes or hear through our ears, but through our beliefs.  
To put our beliefs on hold is to cease to exist as ourselves for a moment – and that is not 
easy.  It is painful as well, because it means turning yourself inside out, giving up your 
own sense of who you are, and being willing to see yourself in the unflattering light of 
another’s angry gaze.  It is not easy, but it is the only way to learn what it might feel like 
to be someone else and the only way to start the dialogue.” 

–Lisa Delpit 
 

������������
· Race relations are not always nice, happy, warm, fuzzy connections.  Often times, trying 

to relate to colleagues of color as a white educator can be difficult, complicated, messy, 
or uncomfortable.  �

· Depending on your race, assumptions may be made about you that you don’t think are 
fair.  You may feel defensive or hurt.  Your feelings are legitimate, but you must 
remember that the ultimate goal is dialogue and growth, not to win the argument and 
assert that you are right and not racist.�
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· For white teachers, the best way to improve relations between yourself and colleagues of 
color is to LISTEN.  Always listen first, without thinking of how you will combat the 
other person’s argument.  Try to understand where a person of vastly different experience 
is coming from.  Then, you may be given the chance to express yourself.  But remember 
the goal is not to win, but to understand and grow.   

· You must acknowledge the status quo, the power relations at large in our country, and 
that a black person talking to a white person is a microcosm of that power structure in 
some cases.  That is not to say that a single black person ought to be spokesperson for the 
race as a whole, of course, it is simply to say that a long-standing complaint by people of 
color is that white people refuse to listen to another side of the story.  Avoid the saying, 
“Yeah, but…” and deeply reflect before you critique. 

· Remember that how you relate to your colleagues builds the foundation of school culture 
or school climate.  If you are friendly, respectful, and listen carefully to the beliefs of 
others, you contribute to a positive school environment in which you students can learn.  
Conversely, if you gossip, segregate, assert that you are right above all else and refuse to 
listen, you contribute to a negative school culture in which students will be less free to 
learn and succeed.�
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Q: Is “equitable” the same as “equal”? 
 
A: Not exactly.  The difference between equity and equality can best be explained by  
 simple math lesson: one dollar bill is equal to one dollar bill, but four quarters is 
 equitable  to that dollar bill, as is ten times, twenty nickels, or any other  combination 
of coins that add up to one dollar.  To treat students equitably is to  give them the same 
opportunities in different ways to meet their individual needs,  and maximize their 
individual talents. 
 
Q: What do you mean when you say “race matters”?  It doesn’t matter to me,  because I see 
all people as equal in their human race. 
 
A: While the equality of humans is an essential truth, the society in which we live  today 
 still measures a person by his or her race in a variety of situations.  Not  only that, but 
 race also matters to your students and many people of color as  essential to their 
identities.  If you refuse to acknowledge a child’s race in any  way, you are sending the 
message to that child that his or her identity is at best  negligible and at worst shameful. 
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· Achievement Gap – Disparity between black male students and white students in  
 academic, standardized testing, graduation, and post graduation   
 success. 

· Autonomy –  Self-governance, self-empowerment of the individual. 
· Culture – The customary, inherited beliefs, social forms, and material traits   

 of a racial, religious, or social group. 
· Cultural Competency – The capacity to function effectively across cultural   

 patterns and learning and appreciating new and different cultural   
 manifestations. 

· Democracy – A government in which the common people are considered as the   
 primary source of political power; the principals of social equality   
 and respect for all people within a community. 

· Disenfranchise – T o deprive the rights of citizenship. 
· Equity  – Just treatment for all people as expressed in different ways at   

 different times (as contrasted with equality). 
· Euro-Centric  – Curriculum which assumes that European culture and history is   

 the center and gage of all civilization. 
· Integrity  – To do what is morally and ethically right regardless of personal   

 comfort or benefit. 
· Socio-Economic Status (SES) – The measurement of a person or family’s social   

 class based primarily on family income. 
· Status Quo – The existing social order. 
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It’s two weeks into the school year, you’ve rehearsed procedures until you and the students are 
lining up in your dreams, and you’re ready to teach.  But suddenly a new question wakes you in 
the night: now that you’ve got them all in their seats, quiet, attentive, and ready to learn – what 
exactly do you do with them?  When you have to consider federal, state, district, school, UofL 
and KTIP standards, as well as the latest education theory, scaffolding, cultural competence, 
CATS testing in the Spring, and a classroom full of unique students, each with their own talents 
and challenges, where do you even begin?    We include this section in order to lighten some of 
the burden of this enormous task, and to hopefully quell some of your fears about testing. 
 
 
 
 

   
www.educateddoubt.com 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



In this initial section, Sarah Yost has created a detailed outline that teachers can follow step-by-
step in order to plan effective lessons that both meet standards and the needs of your students.  
Beginning by delving into the steps of backwards planning that matches standards and 
assessments, continuing onto the specifics of daily lesson plans, this outline is meant to serve as 
a guide, but is not, however, meant to be exhaustive.  Annotated units and lessons created by Ms. 
Yost and Ms. Gerson follow. 
 

The Importance of Backwards Planning 
 

1. Backwards Planning is Essential to Effective Lesson Planning 

a. First, it is crucial to plan a Standard’s Based Unit of Study, or an SBUS 

(include annotated sample lesson) 

i. You can find the Program of Studies and Academic Expectations 

Standards for your content area on the KED website: 

http://www.education.ky.gov/KDE/default.htm  

ii. These Standards are legally mandated by the state and you MUST teach 

them to your students; they also determine on what the students will be 

tested during CATS 

iii. Determine which standards you will teach to for the unit you are planning 

(i.e., students do not have to learn all Standards in every unit, but rather, 

over the course of the year.) 

iv. An SBUS is usually six weeks in length, because that is the length of the 

grading period in JCPS.  You can of course vary the length however you 

desire to fit your own needs. 

b. In your SBUS, it is critical that you consider Core Content as determined by 

JCPS.  

i. You can find the Core Content Guide (or CCG) on the JCPS website: 

http://www.jefferson.k12.ky.us/ (go to Employees, Employee Groups, 

Teachers, CCG, and choose your content and level) 

ii. This content is what your are legally bound by your contract as a JCPS 

employee to teach throughout the course of the year.  You do not, 

however, have to follow the sample lesson plans unless you so desire.  

How you teach the material is ultimately up to you. 



iii. Use the CCG to help you determine your objectives, or Guiding Questions 

for the SBUS. 

c. Create a Vocabulary List so that you know the words you’ll want to teach your 

students 

i. Check the CCG for district directed vocabulary 

ii. Check other resources, such as text books and SAT prep guides 

d. An Organizer helps you summarize the unit for your own understanding and, 

more importantly, your students. 

i. Create an “Organizer” or an over-arching question that shows your 

students both what you will be learning over the course of the unit and 

how it affects them authentically.  Make it simultaneously specific to their 

lives and general enough to be essential to the unit. 

ii. A good organizer should grab your students attention and show them how 

their lives will be directly affected by their learning. 

iii. Good Example: How and why do we breathe air?  Poor Example:  What 

are the chemical compounds of air, carbon dioxide, and water? 

e. Guiding Questions are meant to lead you to the objectives of your SBUS. 

i. Create a series of Guiding Questions, all of which ultimately point to your 

Unit Organizer, and all of which could be a lesson in and of themselves. 

ii. Guiding Questions should provoke thought within your students, and help 

you keep straight what exactly you want your students to learn and in what 

order you would like them to learn it. 

f. Before you even begin to prepare individual lessons, it is crucial to prepare the 

unit assessment.  This way, you will know exactly what you are preparing your 

students for, so that they will not be set up for failure.  The goal is for them to ace 

the unit assessment, so that by the end of the year, CATS will be a breeze. 

i. Prepare at least one Open Response Question (see Grading and 

Assessment section) 

ii. Prepare at least one Writing on Demand Question (see Grading and 

Assessment section) 



iii. Prepare a Summative Assessment: this may be either a CATS-like 

multiple choice test with an ORQ, a project-based assessment, or a writing 

assignment taken through the final stages of the writing process. 

2. After Creating an SBUS, You’re Ready to Develop Effective Lesson Plans 

a. It is ideal to go week-by-week when creating effective lesson plans, in order to 

ensure continuity and fluidity between lessons.  It is also most efficient if you 

want to take one weekend day to prepare the week’s lessons and minimize your 

time spent planning during the week. 

b. Determine what Standards from your SBUS you will be working with that week, 

and specifically, each day of your lesson plans. 

c. Determine which of the Guiding Questions you will present to your students and 

encourage them to explore that week, and specifically, each day of your lesson 

plans. 

d. Next, create a list of three to five Objectives, or measurable goals by which you 

would like to track your students’ progress.   

i. All Objectives should begin with a “power verb” or an active imperative 

such as “Identify”, “Write”, or “Analyze”.   

ii. All Objectives should also be easy to quantitatively measure or assess. 

e. From the Objectives, develop your Formative Assessment. 

i. Determine how you will measure or assess whether or not your students 

attained the goal of the objective. 

ii. Formative Assessments can be formal (quizzes, quick writes, graded exit 

slips) or informal (oral checks for understanding or brief glances at exit 

slips) 

f. Based on all the work you’ve done thus far, you are now ready to create your 

Agenda, or the day’s activities, in order to determine what you will do with your 

students to effectively bring them to your day’s Objectives 

i. A Hook:  This may be the most important part of the lesson.  It is the way 

in which you will introduce your lesson to your students, prove to them 

that you are worth their time and attention, and thus effectively “hook” 



them.  Music, video, current events, and pop cultural references are all 

effective means of “hooking” your students. 

ii. Instruction : Now that you’ve got their attention, it’s time to teach them.  

Following Fred Jones’ model in Tools For Teachers, it is my opinion that 

the most effective method of instruction is “See Say Do.”  In this model, 

the teacher briefly instructs the students, models the skill, works with the 

class as a whole as they slowly complete the skill under the teacher’s 

direction, then individually works with students following the “Praise 

Prompt and Leave” model as students independently work to attain the 

skill to the level of automaticity. 

iii. Other Components of Instruction to Consider when Planning 

Activities:  

· Graphic Organizers 

· Collaborative Learning 

· Journaling or Learning Logs 

· Hands-on Learning 

· Enrichment 

· Differentiated Instruction for Struggling and Advanced Learners 

· Read-Alouds in ALL Content Areas 

· Independent Reading 

· Group Discussion 

· Writer’s Workshop 

iv. Anchor Activities:   This is an important part of the lesson during which 

time students should be given an opportunity to synthesize learning with 

prior learning or be given an opportunity to reflect on what they have 

learned and their own metacognition. 

3. With All of these Components Present in Your Lessons, Your Students will no doubt 

Develop Strong Skills and Be Prepared for State and Federally Mandated Tests in the 

Spring! 
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· Anchor Activities – The closing activities of a lesson used to ground or “anchor”   

 students to the most important points, and possible provide them   
 with time for reflection and building their schema. 

· Assessment-Lesson Correlation – The importance of tying your lesson    
 objectives and activities to your formative and summative    
 assessments. 

· Backwards Planning – The method of unit and lesson planning in which you   
 isolate the standards and plan the summative assessment before   
 moving onto developing student activities. 

· Blooms Taxonomy – Bloom identified six levels within the cognitive domain, from  
 the simple recall or recognition of facts, as the lowest level, through  
 increasingly more complex and abstract mental levels, to the highest  
 order which is classified as evaluation.  Such levels include:   
 knowledge, understanding, application, analysis, synthesis, and   
 evaluation. See Higher Order Thinking. 

·  Collaboration – Working with members of your team, colleagues in your   
 department or other teachers in the district to create effective   
 lesson plans that may have cross-curricular content.  See Cross-  
 Curricular Planning. 

· Cooperative Learning – An alternative to individual or whole class activities, in   
 which students work in small groups of three or four to solve   
 problems, conduct research, conference on writing, read in    
 literature circles, or conduct another learning activity. 

· Core Curriculum Guide (CCG) – Prescribed lessons and state-standards based   
 units in Jefferson County, which outline what teachers in specific   
 content areas are expected to teach their students in order to be   
 successful on state standardized tests. 

· Cross-Curricular Planning – Designing units and lessons that incorporate more   
 than one content area.  See Collaboration. 

· Curriculum Coach – A veteran member of the faculty in a given department   
 who is responsible for guiding instruction in that department. 

· Differentiated Learning – Teach to specific students at their specific levels or by  
 maximizing their specific learning styles so as to ensure success   
 for all students.  See Scaffolding. 

· Essential Question(s) – One to Five identified questions, which comprise the  
  fundamental unit themes, goals, and objectives. 
· Higher Order Thinking – Leading student instruction to the higher, or more abstract  

 levels of cognition on Bloom’s Taxonomy.  Can be observed in verb  
 use in objectives.  See Bloom’s Taxonomy. 

· Hook – The beginning activity of a lesson, or an issue of high interest   
 embedded within the first activity, which is meant to grab students’  
 attention and ensure engagement for the remainder of the lesson. 



· Graphic Organizers – Instructional tool by use of which students can visualize   
 material in a variety of spatial arrangements. For example, Venn   
 Diagrams, Webs, Flow Charts, etc. 

· Guiding Question – Questions that are meant to organize and guide a unit, while   
 illustrating the authentic connections for students. 

· Objectives – Skills or knowledge bases your students ought to attain or understand  
  by the end of the lesson.  Tested by formative assessments. 
· Scaffolding – Method of instruction in which teachers start with the simpler skills or  

 concepts and move toward more difficult skills and concepts at a pace  
 appropriate for the individual student. 

· Sponge – The initial activity teachers prepare for students that is meant to “soak  
 up” the time that is often spent off-task as students enter the   
 classroom and prepare to work.  Especially helpful for activating prior  
 knowledge and initially engaging students. 

· Standards – State, district, and school mandated objectives. 
· Standards Based Unit of Study (SBUS) – Unit of study that is tied directly to state  

 standards and the district’s Core Content Guide.  
· Time Management – Consciousness of the amount of time lesson parts will take in  

 order to effectively teach students. 
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For teachers, grading is often the old ball and chain. It sucks untold hours and is minefield of 
questions: What should I assess? How do I do so fairly? How do I present every student with the 
opportunity to succeed without sacrificing rigor? One way to think about it is as follows. Do we, 
as teachers, give assignments and grade the results so as to have something to mark down on 
report cards or to truly explore what our students understand and how they are best able to 
present their knowledge to us? If our goal is the former than the standard regime of tests and 
quizzes should suffice but, if (as is hopefully the case) we are aiming for the latter, we need to 
think carefully about how to assess in ways that accurately measure student learning not just at 
the end of a cycle of teaching but throughout; we need to make sure our assessments have real 
world applications, and perhaps most importantly we need to ensure that we offer a variety of 
assessments to ensure that every student has the opportunity to demonstrate what they know. 
 
 
 

 
 
 
 
 
 
 
 
 
 
 



In this section, Katherine Greybeal, Emily Voit, and Jessie Gerson discuss assessment strategies 
from the nitty gritty of how to avoid spending your life marking papers to current best practice. 
Taken together, they provide an overview of how to make your assessment strategies fair, 
interesting, and time effective. 

 
 

Fair and Sane Grading and Assessment Strategies 
 

General Info: 
· Don’t plan on grading everything you hand out to students—you will go crazy! 
· You don’t need to tell your students that you are not going to grade an assignment if you 

think that it will reduce their motivation—even if you throw the papers away and students 
ask, make something up—eventually, students will forget. 

· Alternately, if you are working with students who have low academic confidence you can 
tell them that work will be graded on effort and completion rather than correctness. You 
know your students and you will be able to tell what will motivate them best. 

· Be punctual when handing things back, especially tests—students will want to know their 
grades. The longer the interval between the time the assignment is handed in and the time 
it is returned, the less impact it will have on your students. 

· Provide students with a grading scale—they will want to know how they are being 
graded….and so will many of their parents! 

 
Methods: 

· Effort/participation—grade students on attempts at work (trying vs. rushing), how will 
they contribute in class to discussions, activities, etc. If you are using this form of grading 
make sure to be explicit with your class about your expectations to make sure that you are 
being fair. Try giving a rubric of expectations for your students. (i.e. Full effort: eyes on 
page at all times. Not talking. Pencils moving. Partial effort: Eyes sometimes on page. 
Occasionally talking. Sometimes writing. etc.) 

· Completion—give them credit for doing the work and turning it in. This will be 
especially helpful when dealing with homework and will help you get to bed on time! 

· Alternate—for example, if they complete an assignment have each student answer one 
question from it, if they get it right they get 100, if they miss they lose points and get 
another chance, etc. 

· Differentiated and student specific—Fair is not always equal. If you have a student who 
struggles in your content area or a student who excels and consistently finishes early, 
realize that you do not have to grade every student the same way. You can privately 
inform a student that you expect him or her to complete a certain amount of an 
assignment or complete it in a slightly different way. Every student should be able to 
succeed in your classroom so long as they are working their hardest. 

 
What to Grade: 

· When we think about grading we tend to focus on tests, quizzes, homework etc. But in 
fact you should be examining a wide range of student performances when you grade. For 



example, a student who freezes up on tests might be able to create an excellent model of 
the science concept you are trying to teach.  

· Try to grade in ways that reflect the way students would use concepts in the real world. 
This is known as Alternative Assessment and can include portfolios of writing samples, 
creating a book explaining a math concept for children etc.  

  
Types of Grading: 

· Summative Assessment refers to the assessment that happens at the end of a unit or cycle 
of learning. It can serve the dual purpose of assessing a student’s knowledge and the 
success of the unit and, ideally, provide meaningful closure opportunity. Examples of 
summative assessments could include a cumulative test, a group performance, or a 
portfolio piece. 

· Formative Assessment refers to assessments of understanding that take place within a 
unit or cycle of learning. Examples of formative assessment include exit slips taken at the 
end of day or a rough draft of a writing piece. Any material you are assessing that does 
not function as a final unit assessment is probably a formative assessment. Formative 
assessment is important because it allows you to evaluate student understanding while 
you are teaching rather than once you are finished. Through formative assessment you 
can learn how well students are mastering material and what you need to re-teach rather 
than penalizing them for the lack of that very knowledge at the end of the unit. 

· Formal Assessment refers to the gathering of official and, generally, graded information 
on a students learning such as quizzes, tests, and homework. 

· Informal Assessment refers to information on student learning deduced in a non-
systematic way for example by listening to the student during a class discussion.  

· Self-Assessment refers to having student reflect on their own learning either through a 
rubric, a rough grade, paragraph or a scoring guide. Self-assessment can go hand in hand 
with does not have to replace a teacher-given grade. Rather it serves the dual purpose of 
helping students develop reflective skills and allowing you insight into how they believe 
they have been performing. You will be struck by their honesty! 

· Alternative assessment (see “What to Grade”) 
 
Rubrics: 

· A rubric is a grid used to grade student work fairly and clearly. It indicates the 
expectations for high, medium and low grades. (See attached) 

· A rubric is generally provided to students prior to an assignment to make sure that they 
know what is expected of them. 

· It can be very helpful to have students self-assess using your rubric prior to turning in 
their first draft. 

· Using rubrics makes it easy for you and your students—faster to grade and informs 
students, but you don’t need to use one all the time. 

· Websites: http://rubistar.4teachers.org ;  www.teach-nology.com/web_tools/rubrics/  
 
Scoring Guide 

· A scoring guide serves the same purpose as a rubric through a different format. A scoring 
guide is a list of expectations for an assignment followed by the total possible points 
available for meeting that expectation. (See attached.) 



· A scoring guide can allow the teacher to be more specific in their requirements for an 
assignment. 

· Some teachers use a scoring guide for first drafts and a rubric for second drafts. 
· Like a rubric, be sure to provide students with the scoring guide in advance and with both 

rubrics and scoring guides be prepared to teach students how to use these tools.  
 
Politics and Realities 

· School policies regarding failing students—be prepared for disappointment/frustration 
regarding grading. Some schools have a maximum percentage of students who can be 
failed and the rest must be passed regardless of performance.  

· Your administration may be very supportive of how you choose to grade students or it 
may not be. You will  get parental complaints and it is helpful to know where your 
administration stands in advance. 

· There are special rules regarding grading ECE students. Speak to an collaborating or ECE 
teacher to ensure that you are being fair and are in compliance. 

 
Progress reports/Report cards 

· Progress reports refer to informal grades that go home in between report cards. 
· Report cards refer to the formal grades that go on students permanent records. 
· The frequency of progress reports and report cards depends on the county. 
· Keep up with the grading, so you are not stressed out the night before. 
· Programs—if you have the opportunity to use a computer program  for grading, take 

advantage—it makes averaging much easier (JCPS online gradebook, Gradekeeper, etc.)  
· Whether you are using a hardcopy or online grade book, don’t fill out names for the first 

couple of weeks as your classes will probably change a fair amount. 
· Be prepared for the fact that students come and go over the course of the year and you 

will need to alter your grade book and forward grades to other schools. 
· Make comments regarding the grades—students and parents appreciate (note: try to say 

something good with the bad when possible) 
· Let parents know prior to progress reports/report cards if student is in danger of failing—

this protects you as well as informs students and their families. 
 
Late work/absences 

· Know the school policies and know your team policies. Consistency is half the battle 
when dealing with students. 

· Inform students of the school’s policy and/or your own policy. It is helpful to include this 
information in your syllabus right off the bat. 

· Giving zeros is a loaded issue as it has a huge effect on students’ GPAs. Realize that 
homework may not be done for a range of reasons from laziness to serious family 
responsibilities and issues.  

· Extra credit/enrichment—up to you—take into consideration the student(s) and the type 
of assignment; if you offer it for one, offer it for all. 
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Q:   Do you tell the students when you collect an assignment that you will not be 
 grading it or that you did not grade it? 
A:  Never. 
 
Q: How do you assign points? 
 
A: That is within your discretion.  The content departments or teams do not regulate  
 how you award points or your system of grading. 
 
Q: What’s the difference between a rubric and a scoring guide? 
 
A: A rubric is more tied to specific point values, where as a scoring guide has a range  
 of points that a student could receive for meeting the criteria with various degrees  of 
 effort and expertise. 
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· Differentiated Assessment – Refers to tailoring your grading and assignments to  meet 
 and support individual students needs and abilities.  

· Formal Assessment – Refers to the gathering of official and, generally, graded 
 information on a students learning such as quizzes, tests, and homework. 

· Formative Assessment – Refers to assessments of understanding that take place within a 
 unit or cycle of learning. Examples of formative assessment include exit slips 
 taken at the end of day or a rough draft of a writing piece. Any material you are 
 assessing that does not function as a final unit assessment is probably a formative 
 assessment. 

· Informal Assessment – Refers to information on student learning deduced in a non-
 systematic way for example by listening to the student during a class discussion.  
 On Demand Writing refers to a series of writing prompts found  in Kentucky State 
 Assessments which ask students to demonstrate mastery of various writing forms 
 on the spot. An example would be “In an article for your school newspaper, tell 
 about a time when knowing the rules was important.”  

· Open Response Questions – Refer to writing prompts found in Kentucky State 
 assessments. that are intended to function as a diagnostic of critical 
 thinking skills, writing as well as content mastery. They generally include  a 
 multi-part prompt, for example: “This passage from Brian’s Winter tells the 
 story of an adventure in the wilderness. A. Identify two events that are 
 described in the passage. B. Compare the feelings that Brian had during each of 
 these events. Use details from the passage to support your answer.” 

· Peer-Assessment – Refers to having students look over, reflect, and write  reflectively on 
 other students’ work.  

· Portfolio Assessment – Refers to the use of writing pieces as summative  assessment 
 tools. Portfolios are also state assessed by the state of Kentucky in the seventh 
 grade. 

· Project-Based Assessment – Refers to summative assessment that focuses not on 
 tests but on real world application of learned skills through hands on 
 demonstration.  

· Rubric – A grid used to grade student work fairly and clearly. It indicates the 
 expectations for high, medium and low grades. 

· Self-Assessment – Refers to having student reflect on their own learning either 
 through a rubric, a rough grade, paragraph or a scoring guide. 

· Scoring Guide – A scoring guide is a list of expectations for an assignment 
 followed by the total possible points available for meeting that expectation. 

· Summative Assessment – Refers to the assessment that happens at the end of a unit or 
 cycle of learning. It can serve the dual purpose of assessing a student’s knowledge 
 and the success of the unit and, ideally, provide meaningful closure opportunity. 
 Examples of summative assessments could include a cumulative test, a group 
 performance, or a portfolio piece. 
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Reading is one of the most crucial skills teachers hope to give their students, and yet it is also 
the subject many of us feel the most ill-prepared to teach. As skilled readers, we have 
difficulty breaking down what it is that we do when we read and yet explicit instruction and 
strategies are just what struggling and dependent readers require. Don’t worry! There is no 
shortage of valuable and teacher friendly information out there providing guidance as to what 
good readers do and how we can help our students achieve. 
 
 
 
 

                           
 
 
 
 
 
 
 
 
 
 
 
 



In this section, Jessie Gerson outlines the basic meaning of literacy, various Kentucky 
literacy initiatives, and offers some practical advice and jumping off points towards 
incorporating reading and reading skills in the classroom.  
 
 

�������������������������������� : Helping Students Achieve as Readers and 
Thinkers 

 
 
The Range and Impact of Literacy Levels on Your Classroom 
· Although the specifics depend on where you teach and the students you work with, 

within your classroom you can expect to have students who read at, below, and 
substantially below grade level.  

· Students who read well below grade level are often referred to a struggling readers or 
dependent readers. Students who read on grade level but choose not to do so are often 
referred to as reluctant readers.  

· The impact of this range of readers on your class will be myriad. For example, students 
who struggle to read often engage in a range of coping behaviors to compensate. Some of 
these coping mechanisms can take the form of disruptive behavior and denigrating 
comments. (“I’m bored!” “This is retarded!” “I’m not doing this.”) Other times, students 
have become skilled at hiding their struggles making it difficult for you as a teacher to 
identify their reading problems and give them the support they need. It is helpful to be 
aware that in this case, as in many others, students who misbehave are often students for 
whom school is a challenging and often humiliating place. If a student consistently 
refuses to engage in work or tries to divert you with problematic behavior it may be a red 
flag academically.  

· It is both difficult and crucial to take into account student reading levels when planning 
assignments both within the classroom and for homework. It is important to help 
struggling readers experience the success they desperately need to boost their reading 
confidence but it is also important to challenge the other readers in your classroom. Later 
in this chapter we will go over some possible ways of accomplishing that. 

· It is also incredibly important not to embarrass students. This is true (of course!) all the 
time, but it is doubly important when dealing with struggling readers who are often 
already deeply insecure about their literacy. Make sure that you are not inadvertently 
putting kids into unpleasant situations through traditional activities such as round-robin 
reading or picking them to read aloud when they appear to not be paying attention. 
Reading should not be a source of punishment or humiliation.   

 
Reading programs in place in Kentucky. 
· At many schools in Kentucky all teachers are responsible for teaching one period of 

literacy, even if that is not their content area. If you are in a school where that is not the 
case it is still useful to be familiar with the programs with which many of your kids will 
be working. 

· Corrective Reading is a scripted reading program designed for students from 4th through 
12th grade who are reading at least one year below grade level and is often used in ECE 



classrooms. The three goals of the program are to build fluency (speed of reading), 
accuracy (correctly identifying words and sounds) and, to some degree, improving 
comprehension. When you hear teachers talk about a reading program where they read 
verbatim from a teacher guide book and have to snap their fingers and make various 
physical cues to students they are often talking about Corrective Reading.  

· Read 180 is a program for struggling readers which combines books of different lexiles 
(reading levels) as well as computer programs. The program works through stations and 
through direct teacher instruction. Students receive mini-lessons on various decoding and 
comprehension skills. They then cycle through the centers where they work with a 
computer, in a small group with a teacher, and read independently. 

· Read XL is a program for older struggling readers or for students who are reading only 
slightly below grade level. It pairs low-lexile, high-interest texts with a workbook which 
focuses on building reading skills and comprehension. 

· Every1Reads is a part of a Louisville-wide effort to have every child in JCPS reading on 
grade level within the next four years. It pairs an adult reading friend/tutor/mentor with a 
child who is a struggling reader. 

· 9 Good Habits For All Readers organizes the research on what good readers. It instructs 
struggling readers on how to use those skills, has them practice those skills on accessible 
texts with some scaffolding and then removes the scaffolding and has the student attempt 
to practice the skills independently. 9 Good Habits includes a textbook that provides an 
overview of the skills and stories with which to practice. The concept is great but the 
stories are often boring for middle schoolers.  

· Rewards: Is a short duration, intensive program for struggling readers that focuses 
almost exclusively on fluency and decoding skills. It is excellent at breaking down words 
into sections, and teaching recognition of common words parts and vowel combinations.  

 
What are the basic skills of readers? 
· To understand what your struggling readers need it is helpful to understand what 

sophisticated readers do to build comprehension. 
· According to best practice in reading, independent readers: 

1. Visualize (make mental picture or sensory images) 
2. Connect (link to their own experience, to events in the world, to other readings.) 
3. Question (actively wonder, surface uncertainties, interrogate the text and the author.) 
4. Infer (predict, hypothesize, interpret, draw conclusions.) 
5. Evaluate (determine importance, make judgments, weigh values.) 
6. Analyze (notice text structure, author’s craft, purpose, theme, point of view.) 
7. Recall (retell, summarize, remember information.) 
8. Monitor (actively keep track of their thinking, adjust strategies to text at hand.) 

· If even your most skilled readers are fluent in all of these skills then you are a fortunate 
teacher! Actually, every reader can improve (even us!) and this attitude can help make a 
classroom a safer learning space from reluctant readers up through the most proficient. 

· When teaching these strategies the key is to be extremely explicit. Independent readers 
often do these things naturally, struggling or dependent readers need you to show them 
how to do it. Modeling, guided practice, and think alouds are just some of the possible 
ways to do so.  

 



More on Prior Knowledge …What is it? How Do I Activate It? 
· Prior knowledge refers to the understanding we bring to a text and the way we integrate 

that understanding with the material we are interacting with. Imagine trying to read a 
book on astrophysics. Even if the language itself was at your reading level it would be 
almost impossible to make sense of it. You would have no prior knowledge of the subject 
at hand. One of our jobs as teachers is to help create and activate prior knowledge.  

· Another name for this is Schema Theory or the idea that “each child brings a unique set 
of experiences and knowledge, called schemata, to reading.” (Robb, 14) 

· When helping students access a text it is helpful to first ascertain their level of prior 
knowledge and help them make linkages to the reading material or, if they have little 
prior knowledge of the subject, providing background information to aid in their 
comprehension of the text.  

 
Reading Techniques for Class 
· It is one thing to understand what makes a good reader and another thing entirely to 

incorporate that knowledge into your classroom. There are numerous excellent books 
devoted to just that (see suggested reading) but the goal here is to outline just a few tips 
and general ideas. 

· Key to success in literacy is pairing children with texts that reach them. This means 
different things in different situations.  
1. When I read aloud to my class I pick books above many of my students independent 

reading levels but that are deeply engaging and relevant to their lives. One book with 
which I have had particular success as read aloud text is “Fast Sam, Cool Clyde, and 
Stuff.” Its important to think not just about a students independent reading level but 
also about their independent thinking level.  

2. Although sustained silent reading is often deemed crucial to student success it is a 
tricky thing to accomplish when working with struggling and dependent readers. The 
ultimate goal is to pair students with books at their independent reading level or 
reading stanine while finding books that will hold their interest. One problem I have 
had when working with students with low reading stanines is that books at their 
independent reading level often seem “babyish” to them. Honest conversation and the 
frequent use of picture books as teaching tools in class is one way to partially 
circumvent this problem. 

3. Students will be motivated to read when they believe that the material is relevant and 
when they believe that they can successfully read it. Students shut down when they 
cannot access a text. 

· Here are a few reading techniques to use in class to help students at all levels get engaged 
and meet with success: 
1. Jigsaw Reading involves breaking students into pairs or groups and then dividing a 

long or challenging text between those groups. Each group is responsible for  
becoming an “expert” on their section which they then teach to their classmates. This 
is also an excellent setting in which to practice reading strategies such as predicting, 
visualizing, and making connections. 

2. Anticipations Guides are a quick and enjoyable way to help students engage with a 
text. (See Anticipation Guide at end of section.) Ask students to respond true or false 
to a series of thought-provoking statements relating to the text you are about to read. 



The goal is to provide statements for which there is no absolute right or wrong. An 
example might work as follows: In an anticipation guide for The Diary of Anne Frank 
a statement might read “True or False—It is wrong to disobey the laws of the 
government.” The anticipation guides activate prior knowledge and get students ready 
to engage intellectually and emotionally with a text. 

3. Readers’ Theatre can function in many different ways but at its most basic, it 
involves students dividing into groups and acting out sections of a text. This is a great 
way to engage kinesthetic learners and forces students to visualize and engage. Lots 
of fun! 

4. Think Alouds can be an incredibly helpful lead in to a mini-lesson on strategies and 
eventually a great way for students to demonstrate their own mastery. A think aloud 
makes explicit the usually implicit ways good readers tackle a text. You will read a 
text aloud modeling good prosody and then begin to intersperse the reading with your 
own thoughts involving things like clarification, vocabulary, connections and any 
other techniques you are trying to teach. Warning! It’s important to practice the think 
aloud in advance. 

5. Annotating the text is a wonderful skill and one that many of us perfected in college 
but don’t think to teach our students. This can be as easy as having students go 
through a text and put a question mark next to content that confuses them; smiley 
faces to mark material that they like, an exclamation point to mark something they 
think is important. This is not only a study skill that will carry over into their other 
subjects, it is also a great way teaching kids that reading is an active process rather 
than the passive sounding out of words.  

 
Teaching a child to read with confidence is one of the most lasting gifts you can give as a 
teacher. There is a wealth of research and reading material on this topic to help you figure out 
how best to accomplish this goal. Good luck! 
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· Comprehension – Refers to students’ ability to understand the meaning of a text in   

 addition to being able to sound out the words that make it up.  
· Decoding – Refers to a readers ability to connect word sounds correctly. 
· Dependent Readers – Refers to readers who struggle to read grade level texts   

 without support.  
· Fluency – Refers to the accuracy and speed with which a person can read. 
· Lexiles –  Refer to the level of a reader and to the level of a text. Scholastic    

 suggests thinking of lexiles as a reading thermometer. Once you know a   
 student’s reading level (lexile) you can pair them with a book at the same   
 level. Lexile.com allows you to learn the lexile of most young adult   
 fiction.  

· Phonics – Refers to the sounds letters make both individually and in combination with  
 one another. When people discuss using phonics to teach students to read this refers to an 
 emphasis on sounding out, chunking and decoding words. 

· Reluctant Readers – Refers to readers who are able to read at or near grade level and yet  
 do not read enthusiastically or willingly. 

· Sustained silent reading (SSR) – A form of school-based recreational reading, or 
  free voluntary reading, where students read silently in a designated time    
 period every day in school . An underlying assumption of SSR is that students   
 learn to read by reading a lot. Successful models of SSR typically allow    
 students to select their own books and require neither testing for     
 comprehension nor book reports. (taken from Wikipedia) 
· Think Aloud – Refers to the techniques of making reading strategies explicit by reading  

 out loud while inserting the thought processes independent readers engage in to make  
 sense of a text.  

· Whole Language – A term used to describe an instructional philosophy which focuses on  
 reading as an activity best taught in a broader context of meaning. Rather than  
 focusing on reading as a mechanical skill, it is taught as an ongoing part of  
 every student's existing language and life experience. Building on language  
 skills each student already possesses, reading and writing are seen as a part of   a 
broader "whole language" spectrum. (taken from Wikipedia) 

· Word Calling – Refers to students who guess as words based on insufficient evidence.  
 (i.e. the first two letters or the general context.) 
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Because all students deserve to learn, teachers must accommodate special learning needs of 
those students who do not easily succeed in all areas.  Jefferson County calls this attention to 
special needs students “ECE” or “Exceptional Child Education.”  For those teachers who are 
not certified in special education, teaching ECE students who have been mainstreamed into 
regular education classrooms can be daunting.  Often regular education teachers will be 
expected to work with a collaborating ECE teacher.  At the same time, teachers seeking 
certification in Special Education may not be fully prepared for what to expect from JCPS or 
their individual school.  We include this section to prepare you for some of the challenges 
you may face, as well as to provide some helpful insights into the world of accommodation 
and differentiated learning. 
 
 
 
 
 
 
 

 
http://www.lavc.edu/StudentServWebsite/images/disableddept.jpg 

 
 
 
 
 
 
 
 
 
 
 



 
 
 
In this initial entry, Ruth Chaffee clearly explains the details of special education for any 
teacher challenged by the special needs of his or her students.  She provides helpful 
information for those who may be entirely unfamiliar with the field, as well as helpful tips for 
teachers who plan to be certified in special education or who will collaborate with a special 
education teacher in their classrooms. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

�



����	�
������ ��������#�����������	�
��
 
Q:  What do “mainstreamed” and “self-contained” mean? 
 
A: When an ECE student is “mainstreamed” it means that he or she takes regular 
 education classes with an ECE teacher in collaboration with the regular education  
 teacher.  When a student is “self-contained” it means that he or she is in a specific 
 ECE classroom, isolated from regular education students.  The modern ideology  is that 
 ECE students should be mainstreamed whenever possible, so that they  receive the 
 best education possible, and learn to interact cooperatively with peers. 
 
Q: What determines “EBD” or “Emotional Behavior Disorder”?  How is it distinguished 
 from poor behavior?   
 
A: There are numerous behavior observations, doctor’s reports, or behavior rating  
 scales used to determine if they have a psychological condition, such as bipolar  
 disorder, or other emotional and behavioral problems that do not diminish within  
 a standard system of rewards and punishments. 
 
Q:  What causes EBD? 
 
A: Because EBD is not any single disorder, it’s hard to say what causes it.  In some  
 cases the child may be responding to emotional, verbal, or physical abuse.  In  
 some cases the child may have a chemical imbalance, which is sometimes caused  
 by prenatal exposure to debilitating substances, such as alcohol or crack cocaine. 
 
Q: What happens when the students have a substitute?  Do the ECE kids still have  
 their needs met? 
 
A: In order to ensure that they do, it is imperative that you leave detailed notes and a  
 seating chart for your substitute. 
 
Q: How much work should we keep to track the progress of our ECE students? 
 
A:  As much as possible. 
 
Q: How many ECE students will I have? 
 
A:  If you are a special education teacher you will have between ten and twenty.  If  
 you are a regular education teacher you may see any number of ECE students 
 throughout the day, but you will be aided by a collaborating ECE teacher who will most 
 likely be in the room with you and the students.  It is important that you collaborate 
 effectively with your ECE teacher so that the students will have the best chance possible 
 of success. 
 
 



Q:  What if students no longer qualify for ECE status?  Doesn’t that punish students  
 for improving? 
 
A: In some ways, yes it does.  That is why it is important to develop a “Transition  Plan” 
in which teachers are not legally bound to continue providing services, but  where they 
will be encouraged to scaffold the student off the extra assistance. 
 
Q:  Can you write on an IEP? 
 
A: Yes.  Hi-light them, make notes on them, or whatever you need to do to be sure  
 you are providing the student with the required accommodations. 
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· Accommodations – Special changes in pace, intensity, size, or expectations given 
 to students who require those changes on their IEP.  For example, reading  aloud 
 to a blind student or providing extra scaffolding for a student with  a learning 
 disability.  See IEP. 

· Alpha-Smart – A piece of technology on which students may type if they are unable 
 to write. 

· Autism (A) – A category of eligibility for ECE accommodations for students who 
 have Autism. 

· Collaboration – Working with an ECE teacher as a regular education teacher, or 
 working with a regular education teacher as an ECE teacher.  Collaborating 
 teachers may aid in planning, accommodation, or teaching. 

· Deaf-Blindness (DB) – A category of eligibility for ECE accommodations for 
 students who are both deaf and blind. 

· Developmentally Delayed (DD) - A category of eligibility for ECE 
 accommodations for students under the age of nine, used rather than 
 defining the student’s  specific disability. 

· ECE Referral – Recommendation for consideration of a student’s need for 
 special, legally mandated accommodations. 

· Emotional Behavioral Disorder – Behavior control and social skills difficulties.  
 More severe cases are typically taught in a self-contained room. 

· Exceptional Child Education – Jefferson County’s Special Education program. 
· Extra Time – An accommodation often given to students as a means of assistance in 

 meeting their goal or objective. 
· Functionally Mentally Disabled (FMD) - A category of eligibility for ECE 

 accommodations for students with an IQ below 50. 
· Hearing Impaired (HI) – A category of eligibility for ECE accommodations for 

 students who are deaf or near deaf. 
· Individual Education Plan (IEP) – A legal document mandating a student’s 

 specific needs and the accommodations you must, under the law, provide  for him 
 or her. 

· Least Restrictive Environment – The area in which the student will receive 
 instruction. 

· Mildly Mentally Disabled (MMD) – IQ from 50-70 and adaptive skills (a.k.a., social 
 skills) are two standard deviations below average. 

· Multiple Disabilities (MD) - A category of eligibility for ECE accommodations for 
 students who have more than one disability. 

· Other Health Impaired (OHI) – A category of eligibility for ECE 
 accommodations, which accounts for students with ADHD or other study skills 
 deficiencies. 

· Orthopedic Impairments (OI) – A category of eligibility for ECE 
 accommodations for students who have disorders of the skeletal system and 
 associated muscles, joints, and ligaments. 

· Paraphrase – An accommodation often given to students to enhance 
 comprehension; restating directions in less complex or multiple ways. 



· Present Levels of Educational Performance (PLEP) – A form that explains the  current 
 levels of the student’s performance in communication, academic performance, 
 physical functioning, social and emotional competence, and cognitive or general 
 intelligence before that child has been defined as needing specific 
 accommodations on an IEP.  Presented as a preliminary step toward enrolling that 
 child in ECE program. 

· Reader – A student, collaborating teacher, or other school aid who reads aloud to  the 
 ECE student for individual work, tests, other assessments, and standardized tests. 

· Scribe – A student, collaborating teacher, or other school aid who writes verbatim 
 what the ECE student dictates. 

· Self-Contained – The opposite of being “mainstreamed”; a class or a student taught 
 in an isolated room, separate from his or her peers, with a small number of 
 students, who also require special accommodations. 

· Specially Designed Instruction – Lesson plans that are tailored to meet the 
 individual accommodations for each ECE student to reach the objective or 
 goal of the lesson.  See Differentiated Instruction in Lesson Planning. 

· Specific Learning Disability (SLD) – A category of eligibility for ECE 
 accommodations, specified as either reading comprehension, reading 
 decoding, or math computation. 

· Speech or Language Impaired (S/L) – A category of eligibility for ECE 
 accommodations for students who have speech impediments or other speech 
 problems. 

· Traumatic Brain Injury (TBI)  – A category of eligibility for ECE 
 accommodations for students who have various disabilities (such as short- term 
 memory loss) as the result of a severe injury to the brain. 

· Visually Impaired (VI) – A category of eligibility for ECE accommodations for  blind 
 or nearly blind students. 
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Special Education in Contemporary Society by Gargiulo 
 
Teaching Students with Learning Problems by Mercer & Mercer 
 
The Special Educator's Survival Guide by Roger Ph.D. Pierangelo 
 
Complete Learning Disabilities Handbook: Ready-to-Use Strategies & 
Activities for Teaching Students with Learning Disabilities by Joan M. Harwell 
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Welcome to Louisville and the wonderful world of teaching!  While the early mornings, 
sacrificed evenings and weekends, and diminishing sense of self can make you feel like a martyr 
for the cause (“overwhelming” is an understatement), your new life outside your classroom 
should be the least of your concerns.  That’s why we include this section on practical resources 
to make maneuvering around your new home and your respective school district a little less 
stressful, and maybe even a little more fun.  It’s important to have a life of your own away from 
your students, if only to burn off stress on the treadmill or to enjoy a vitamin rich home-cooked 
meal with friends if only to retain your sanity.  (And you may need these novelties after the 
twenty boxes of doughnuts that greet you at every in-service and in the teachers’ lounge!) 
 
 
 
 
 
 

    
                www.issprops.com 

 
 
 
 
 
 
 
 
 
 
 
 



In this initial entry, Amy Bigelow has ambitiously gathered a list of resources in Louisville that 
create a comprehensive guide to the city.  She also includes resources for teachers in Jefferson 
County, as well as for graduate students at the University of Louisville’s Department of 
Education and Human Development.  These tips should help any new teacher navigate the city 
and their respective school districts.  Because many Alternative Certification candidates will be 
placed in the surrounding communities or the Archdiocese, we have also added resources that 
can assist those who teach in these districts.  
 
Substitute Teacher Resource for Jefferson County 

· Eager substitute for 06-07 school year: Lauren Graber 

SUB NUMBER: 2207293 

Home phone: 473-0291 

Cell: 612-597-5927 

 
Additional Districts Resources: 
 
Oldham County 

· http://www.oldham.k12.ky.us/ 

o “Links” from the homepage will take you to many great online resources to help 

with planning and technology 

· Harrie Buecker, Assistant Super. and Instructional Support  

o Harrie.Buecker@Oldham.kyschools.us 

· Genie Yockey, Pesonnel Director 

o Genie.Yockey@Oldham.kyschools.us  

o # 222-3777 x111 

· Board of Education 

1350 North Highway 393 (physical address) 

P. O.  Box 218 (mailing address) 

Buckner, Kentucky 40010  

Phone (502) 222-8880 

FAX (502) 222-8885 

 

 

 

 



Shelby County 

· http://www.shelby.k12.ky.us/ 

· Elain Farris, Superintendent 

· Donna Shaw, Assistant Superintendent for Administration and Personnel  

· Shelby County Public Schools 

P. O. Box 159 - 1155 West Main Street 

Shelbyville, KY 40066-0159 

· Phone: (502) 633-2375  

Fax: (502) 633-1988 

 

Henry County 

· http://www.henry.k12.ky.us/ 

o Employment Opportunities link on site 

o Utilities link on site 

· 326 S. Main Street 

 New Castle, KY 40050 

· Phone: (502) 845-8600 

 Fax: (502) 845-8601 

 

Bullit County 

· http://www.bullitt.k12.ky.us 

· 1040 Highway 44 East 

 Shepherdsville, KY 40165 

· (502) 543-2271 

 

The Archdioceses of Louisville 

· www.archlou.org 

· Judy Thomas, the coordinator of personnel services 

o jthomas@archlou.org  

o (502) 585-3291 

· Flaget Center – a resource similar to Gheen’s Academy 
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Q: How early does the TARC (Louisville’s city bus) start running? 
 
A: 6:30 a.m., but it depends on the route.  It’s also important to check what time the  line 
stops running – some busses stop at 6:30 p.m. 
 
Q: Say we want to take our kids on an event, not sponsored by the school, what should we 
do if kids don’t have bus fare? 
 
A: Direct them to the school secretary or book keeper; schools keep stacks of bus passes! 
 
Q: What are the legal proceedings for car registration if you are from a  
 title-holding state and are still paying off your car?  
 
A: You will need to go to the County Clerks office to get a title request sheet to fax  
 to your car’s financer.  They will in turn send your title to the Sheriff’s Office.   
 They will contact you when they receive it.  It takes about two weeks and sometimes 
 requires pestering phone calls. 
 
Q: Can you turn off the grade visibility component of JCPS online? 
 
A: Yes.  You can set your defaults. 
 
Q: Can you work with kids outside your subject area in ESS (Extended School 
 Services)? 
 
A: Yes. 
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So! You’ve made it through your summer classes, you have spent hours, days, a lifetime 
preparing procedures, protocols and getting-to-know-you-activities. You are now ready to glide 
off into a blissful career as an expert teacher. Not so fast! The first week of teaching is a roller-
coaster ride full of amazing ups and occasionally devastating downs. In fact, all of teaching in 
your first year can be a pretty tricky proposition. As any first year teacher will testify, teaching is 
a stressful occupation. From exhaustion, to lack of personal time, to coping with challenging 
teacher-student interactions, teachers often feel the repercussions of their demanding jobs in their 
personal lives. As teachers we want to be there for our students. We want to put in the hours, the 
effort, and the emotionally commitment, but we also need to acknowledge that this is not a job 
that we can leave in the office and that it can be extremely taxing. We are better teachers when 
we also take care of ourselves. When the going gets tough the alt-certs get going!  
 
 
  

 
 



In this sections, Casey Held outlines some of the trials and tribulations faced by new teachers as 
well as constructive  and pre-emptive methods of dealing, decompressing, and pressing on. It 
ain’t easy but the rewards are immeasurable and as Casey will remind you, we’ve all been there. 
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TEACHING IS A STRESSFUL JOB. This 
workshop will focus on three things: 
 
1. What kinds of things might produce 

stress 
2. The different ways that stress can 

manifest itself in your life 
3. What you can do about it (there is hope!) 

 
 
OPENING ACTIVITY: For each occurrence below, assign values from 1-10 
first for how often you think this happens in a typical classroom (1 being 
almost never, 10 being all the time), and second for how strongly you think 
you would react to it (1 being “this wouldn’t affect me” and 10 being “I 
would think seriously about jumping out my classroom window and making 
a run for it.”) 
 
Frequency My Reaction Occurrence 
  A student curses at you in class. 
  You find a note from one student to another 

that talks about what a terrible teacher you 
are. 

  A student gets angry and starts throwing 
things around the room. 

  A student threatens real harm to another 
student. 

  A student pushes you in the hallway. 
  A fight breaks out among two students while 

you’re responsible for them. 
  A particularly scary administrator comes in 

unannounced to observe your class. 



  You send a child to the office for a severe 
disruption, and the child is sent back with no 
punishment. 

  You are reprimanded by an administrator. 
  A parent calls the school to complain about 

you because her child told her a lie about 
something that happened in class. 

 
 The truth is, you don’t know how you will react to a situation, o r 
how it will affect you, until it’s happening. You can mentally prepare for 
kids throwing things at you, verbal abuse (sometimes from adults!), or any 
other awful situation, but often, when you’re in the middle of it, you simply 
react . Sometimes, your gut reactions are completely different from what 
you thought they would be. 
 The chart above shows a few of the things that can , and 
probably will, happen to a first year teacher. The fact of the matter is 
that JCPS needs teachers in high-stress jobs. Why? Because the more 
experienced teachers often choose to teach in less challenging situations. 
Sad, but true.  
 During the course of your first year of teaching, in addition to all the 
good feelings you will have, you will probably feel lonely, angry, hurt, 
frustrated, tired, and ready to quit. You are not the only one to 
experience those feelings!  
 
POSSIBLE CONSEQUENCES OF LIFE AS A FIRST-YEAR TEACH ER 
These are all things that happened to me at some point last year. There 
were some other circumstances that contributed, but teaching was the 
main cause of most of these: 
1. Losing Sleep  – I literally did not sleep through the night from August 

until May. Melatonin can help. Even if you have no physical problems 
getting to sleep, you may find that lesson planning and grading will 
keep you up very late at first. Fatigue in the classroom can heighten 
emotions and make you a not-very-fun teacher. 

2. Headaches – Please, for your own sake, invest in a super-large bottle 
of Advil. Keep it at school. 

3. Overreacting to the Small Things – If you’ve been asked the same 
question five times in ten minutes, it’s very easy to snap at the sixth 
person who asks you. It’s not fair to that sixth kid if you lose it simply 
because you’re tired of answering the same question. How was he to 
know? 



4.  Crying. And crying. And crying. I even cried (once) in front of my 
students. My team leader had just gotten kicked in the stomach by a 
student (very on purpose). The entire class of kids sided with him, and 
told the police officer it was an accident. It was usually just 
accumulated stress that made me come home and spend a solid hour 
crying, though, rather than a single incident. When you’re tired and 
stressed and have a test to grade, a week’s worth of lesson plans to 
get ready to turn in, and U of L work, it’s easy to start crying. 

5.  Health Problems – As a first year teacher, you will get sick, probably 
more often than you did in college. Middle schoolers (kids of all ages, 
really) are walking, talking cesspools of germs.  

6.  Homesickness – Even if you lived away from home while you were at 
college, the stress of being “on your own” with a new (pressure-filled) 
job can make you very homesick. 

CHEER UP! THINGS YOU CAN DO TO COMBAT THE STRESS 
1. Talk to someone – This piece of advice is first because I think it 

really is the most important thing you can do if you’re experiencing a 
rough patch. Talk to one of the second-year people – we’ve just 
finished living through it, after all. Talk to Rowan. Talk to your 
parents. Talk to someone you trust at school. Talk to siblings. Talk to 
significant others. You get the point. 

2. PUT THE WORK DOWN, AND NO ONE GETS HURT – Everyone 
wants to be a fantastic first-year teacher. But that doesn’t mean that 
you need to put 20 hours a day into your job. You cannot be a good 
teacher to your students, or give them 100%, if you are a zombie. Go 
to sleep. Go out with your friends. Go see a movie. Find something 
you love to do, and MAKE TIME to do it. 

3. Eat healthily, and exercise whenever you get a chan ce. This is 
another pitfall of many first-year teachers. “I don’t have time to cook 
something healthy, so I’ll reheat this pizza.” “An hour to exercise? Ha! 
I’ve got 100 tests to grade!” However, eating well and exercising will 
not only improve your health, they will also relieve lots of stress, relax 
your muscles, and make you happy. 

4. Try to have the memory of a 12 year old.  You can have a 
monstrous, knock-down drag-out fight with one of your students one 
day, and come back the next day to find that you’re his favorite 
teacher. Kids don’t hold grudges. If you do, you will not only treat your 
students unfairly, but you will also carry around a lot of pointless 
baggage. 
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   In this section, Lisa Smith offers a comprehensive guide to surviving your 
first week of school. From checklists, to supply suggestions, to a day by day overview, Lisa offers 
practical and knowledgeable advice with an enjoyable dose of pithy humor. You may still need to 
hold onto your hat but Lisa’s advice will help you have a much smoother ride. 
 
 
 

Surviving Your First Week! 
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General questions to ask: 
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Meeting with Administrators and Your Team: 
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Welcome to Your Own Classroom: 
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Preparing for the Storm: 
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Supplies for Your Classroom: 
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In other words, oh shit, they’re here! The night before, take deep breaths, do a good luck 
dance, take up yoga, and PRAY. Just remember you’re older and you’re wiser.  If you think 
you are nervous; your kids are tenfold.  Remember this moment, when your kids come in, 
eyes darting around the room, staring at each other unconsciously, strutting with insecurity, 
camouflaging with your doorway, too shy to say their name loud enough for you to hear them.  
This is a moment you’ll want to remember in your darkest hours; that these are, after all, 
JUST KIDS—horny, confused and seeking acceptance. And you are the ADULT--their role 
model for half the waking day. They need you to maintain order; they want you to be firm and 
mean what you say. They want to trust you and they want your respect, but you have to earn it 
by creating a safe environment.  

 

The FIRST day: 

The trick to maintaining order is knowing what your expectations are in the first place.  You 
must have a set of rules and consequences and/or incentives in place.  Do not hesitate; do not 
question yourself in front of the kids.  You will want to over-plan everything and have plenty 
of things for the kids to do if you suddenly develop a lull in your schedule (quizzes, mazes, 
word games, a book to read to them, simon-says); the last thing you want is 31 kids staring at 
you with nothing to do, then comes chaos.  Keep the kids busy, but make whatever they are 
doing meaningful to them.  You will probably have a whole list of chores you have to do for 
your administration, but here is the outline for your first days. 
 

1.) Arrive to school early, so you know everything is in order.  
  
2.) Write your agenda for the day on the board (some teachers even write 

approximate time allowances for each activity) and a student-friendly objective.  
(Alternatively you could have this on an overhead). Remember, keep them busy 
the entire period. 

 
3.) Assign seats. Keep in mind 31+ kids may be walking into your classroom all at 

once, so if you decide to assign seats, which I strongly recommend, devise a 
system that doesn’t block your doorway. Group seating is not advised for the 
first week of school. 

 

Establishing Yourself on the First Day: 
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4.) Most teachers have a survey for the first day of classes that asks students to 
write about their interests.  

 
5.)  This is the best time to get contact information—tell them it is for emergency 

use. One strategy you might want to use is having each student write their name 
on an index card with their address, and as many phone numbers as you can get 
from them—home phone, parent’s cell phone, parent’s work phone.  You can 
then file these alphabetically and when you need to call a parent pull it out, you 
can make a note that you called the parent on the opposite side of the index card 
as a record.  Whatever you decide to do, give them a time limit and make your 
expectations very clear.  For example, you might display an overhead with your 
behavior expectations that says explicitly, “When you have finished wait quietly 
for directions.” 

 
6.) You may have to pick your students up and drop them off from another 

classroom.  Keep in mind that when they enter your classroom you want to have 
a clear view of your class.  Sometimes the best way to maintain hallway order 
and classroom order in this situation is to line them up outside your door before 
they can enter your classroom. 

 
7.) Introduce yourself.  Be positive and assertive. Point out the agenda and your 

objective. Tell them they will be in the same spot everyday.  Give your 
directions clearly.  Welcome students to your class and mention your name. 

 
8.) You can call roll and take attendance before or while they fill out your survey. 

You may also have to do a dress code check depending on your school policies. 
Some teachers walk around and ask each student their name individually.  This 
is a good idea to build rapport.  Remember, even though you are trying to assert 
your authority in the classroom the first week of classes, you are also trying to 
establish relationships with your students. 

Establishing Yourself (continued) 
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Establishing Yourself (continued) 
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Establishing Yourself (cont.) 

Troubleshooting: 
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Katherine Greybeal 
 
Katherine is a third year social studies teacher at St. James Catholic School where she is 
department chair of the social studies department.  
 
Emily Voit 
 
Emily is a second year Math teacher at Conway Middle School. She spent her first year of 
teaching at Western Middle School. In addition to teaching, Emily is a professional development 
leader in technology 
 

   
 
 
Ruth Chaffee 
 
Ruth is a second year collaborating ECE teacher at Conway Middle School where she is a strong 
advocate for the educational rights of her students. 
 

 
 
 
 
 
 
 
 



Amy Bigelow 
 
Amy is in her second year as a math teacher at Western Middle School where she runs a popular 
after school program and is known for her innovative course content. 
 

 
 
Lisa Smith 
 
Lisa is a language arts teacher at Meyers Middle School. She is entering her second year of 
teaching and is now teaching in the state-assessed seventh grade year. 
 

 
 
 
Casey Held 
 
Casey is a sixth grade science teacher at Iroquois Middle School where she runs a famously tight 
ship.  
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Jessie is a second year Language Arts teacher at Meyzeek Middle School. Her students have 
reported that she “seems real strict but maybe kind of fair.” She likes that.  
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Sarah is has just begun her second year at T.T Knight Middle School where she is Language Arts 
Department Chair.  
 

 
 
 
 
 
 
 
 


