Grading and Assessment

For teachers, grading is often the old ball andrchsucks untold hours and is minefield of
guestions: What should | assess? How do | do slg7aiow do | present every student with the
opportunity to succeed without sacrificing rigor@edway to think about it is as follows. Do we,
as teachers, give assignments and grade the reswdtsto have something to mark down on
report cards or to truly explore what our studemderstand and how they are best able to
present their knowledge to us? If our goal is tivenker than the standard regime of tests and
quizzes should suffice but, if (as is hopefully dase) we are aiming for the latter, we need to
think carefully about how to assess in ways thatieately measure student learning not just at
the end of a cycle of teaching but throughout; wedto make sure our assessments have real
world applications, and perhaps most importantlyneed to ensure that we offer a variety of
assessments to ensure that every student hasgbeuwpmty to demonstrate what they know.




In this section, Katherine Greybeal, Emily Voitdalessie Gerson discuss assessment strategies
from the nitty gritty of how to avoid spending ydite marking papers to current best practice.
Taken together, they provide an overview of homaée your assessment strategies fair,
interesting, and time effective.

Fair and Sane Grading and Assessment Strategies

General Info:

Don't plan on grading everything you hand out todsints—you will go crazy!

You don't need to tell your students that you asegoing to grade an assignment if you
think that it will reduce their motivation—evenyibu throw the papers away and students
ask, make something up—eventually, students wijé¢t

Alternately, if you are working with students whavie low academic confidence you can
tell them that work will be graded on effort andwaetion rather than correctness. You
know your students and you will be able to tell twvdl motivate them best.

Be punctual when handing things back, especiadfigtestudents will want to know their
grades. The longer the interval between the tirmeatisignment is handed in and the time
it is returned, the less impact it will have on ystudents.

Provide students with a grading scale—they will itarknow how they are being
graded....and so will many of their parents!

Methods:

Effort/participation—grade students on attemptaatk (trying vs. rushing), how will
they contribute in class to discussions, activjtes. If you are using this form of grading
make sure to be explicit with your class about y@pectations to make sure that you are
being fair. Try giving a rubric of expectations f@ur students. (i.e. Full effort: eyes on
page at all times. Not talking. Pencils moving.tR&effort: Eyes sometimes on page.
Occasionally talking. Sometimes writing. etc.)

Completion—give them credit for doing the work d@aching it in. This will be

especially helpful when dealing with homework ant elp you get to bed on time!
Alternate—for example, if they complete an assigniht@ve each student answer one
question from it, if they get it right they get 100they miss they lose points and get
another chance, etc.

Differentiated and student specific—Fair is notayw equal. If you have a student who
struggles in your content area or a student whelsxand consistently finishes early,
realize that you do not have to grade every stutliensame way. You can privately
inform a student that you expect him or her to cletepa certain amount of an
assignment or complete it in a slightly differergywEvery student should be able to
succeed in your classroom so long as they are ngtkieir hardest.

What to Grade:

When we think about grading we tend to focus otsteglizzes, homework etc. But in
fact you should be examining a wide range of stugerformances when you grade. For



Types

example, a student who freezes up on tests migablecto create an excellent model of
the science concept you are trying to teach.

Try to grade in ways that reflect the way studevasid use concepts in the real world.
This is known ag\lternative Assessmeand can include portfolios of writing samples,
creating a book explaining a math concept for chiicetc.

of Grading:

Summative Assessment refers to the assessmelhiaiaens at the end of a unit or cycle
of learning. It can serve the dual purpose of assgs student’s knowledge and the
success of the unit and, ideally, provide meaningjfisure opportunity. Examples of
summative assessments could include a cumulasteagroup performance, or a
portfolio piece.

Formative Assessment refers to assessments ofatadéing that take place within a
unit or cycle of learning. Examples of formatives@essment include exit slips taken at the
end of day or a rough draft of a writing piece. Angterial you are assessing that does
not function as a final unit assessment is probalityrmative assessment. Formative
assessment is important because it allows youatluate student understanding while
you are teaching rather than once you are finishkobugh formative assessment you
can learn how well students are mastering matandlwhat you need to re-teach rather
than penalizing them for the lack of that very kiedge at the end of the unit.

Formal Assessment refers to the gathering of affiend, generally, graded information
on a students learning such as quizzes, testdhy@andwork.

Informal Assessment refers to information on staidiesrning deduced in a non-
systematic way for example by listening to the studluring a class discussion.
Self-Assessment refers to having student reflee¢hem own learning either through a
rubric, a rough grade, paragraph or a scoring gld#-assessment can go hand in hand
with does not have to replace a teacher-given gRdther it serves the dual purpose of
helping students develop reflective skills andwiia you insight into how they believe
they have been performing. You will be struck bgitthonesty!

Alternative assessment (see “What to Grade”)

Rubrics:

A rubric is a grid used to grade student work yaanhd clearly. It indicates the
expectations for high, medium and low grades. ¢&ehed)

A rubric is generally provided to students prioatoassignment to make sure that they
know what is expected of them.

It can be very helpful to have students self-asgs®g) your rubric prior to turning in
their first draft.

Using rubrics makes it easy for you and your sttslefiaster to grade and informs
students, but you don’t need to use one all the.tim
Websiteshttp://rubistar.4teachers.orgvww.teach-nology.com/web_tools/rubrics/

Scoring Guide

A scoring guide serves the same purpose as a ihiboiegh a different format. A scoring
guide is a list of expectations for an assignmetddved by the total possible points
available for meeting that expectation. (See addgh



A scoring guide can allow the teacher to be moeeifip in their requirements for an
assignment.

Some teachers use a scoring guide for first deaftsa rubric for second drafts.

Like a rubric, be sure to provide students withgbering guide in advance and with both
rubrics and scoring guides be prepared to teadests how to use these tools.

Politics and Realities

School policies regarding failing students—be preg@dor disappointment/frustration
regarding grading. Some schools have a maximunepgrge of students who can be
failed and the rest must be passed regardlesgfofrmance.

Your administration may be very supportive of hawyhoose to grade students or it
may not be. Youwvill get parental complaints and it is helpful to knetere your
administration stands in advance.

There are special rules regarding grading ECE stsd&peak to an collaborating or ECE
teacher to ensure that you are being fair andnacempliance.

Progress reports/Report cards

Progress reports refer to informal grades thatayoéhin between report cards.

Report cards refer to the formal grades that gstodents permanent records.

The frequency of progress reports and report aegends on the county.

Keep up with the grading, so you are not stressiedhe night before.

Programs—if you have the opportunity to use a cdergorogram for grading, take
advantage—it makes averaging much easier (JCP&eagiiadebook, Gradekeeper, etc.)
Whether you are using a hardcopy or online graaébadon't fill out names for the first
couple of weeks as your classes will probably ckamtair amount.

Be prepared for the fact that students come aral/gothe course of the year and you
will need to alter your grade book and forward gisatb other schools.

Make comments regarding the grades—students aedtsaappreciate (note: try to say
something good with the bad when possible)

Let parents know prior to progress reports/repartis if student is in danger of failing—
this protects you as well as informs students et families.

Late work/absences

Know the school policies and know your team poficiéonsistency is half the battle
when dealing with students.

Inform students of the school’s policy and/or youm policy. It is helpful to include this
information in your syllabus right off the bat.

Giving zeros is a loaded issue as it has a hugetafh students’ GPAs. Realize that
homework may not be done for a range of reasoms faainess to serious family
responsibilities and issues.

Extra credit/enrichment—up to you—take into consadien the student(s) and the type
of assignment; if you offer it for one, offer itrfall.
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Question and Answer: Grading and Assessment

Do you tell the students when you collect ssignment that you will not be
grading it or that you did not grade it?
Never.

How do you assign points?

That is within your discretion. The content deents or teams do not regulate
how you award points or your system of grading.

What's the difference between a rubric and aisgagyuide?
A rubric is more tied to specific point valueghere as a scoring guide has a range

of points that a student could receive for meetimgcriteria with various degrees of
effort and expertise.



Glossary of Terms: Grading and Assessment

Differentiated Assessment -Refers to tailoring your grading and assignmentatet
and support individual students needs and alslitie

Formal Assessment -Refers to the gathering of official and, generaiigded
information on a students learning such as qujzesss, and homework.

Formative Assessment Refers to assessments of understanding thapta&e within a
unit or cycle of learning. Examples of formatiwssassment include exit slips
taken at the end of day or a rough draft of aimgipiece. Any material you are
assessing that doast function as a final unit assessment is probalitymative
assessment.

Informal Assessment -Refers to information on student learning deduneainon-
systematic way for example by listening to thedstu during a class discussion.
On Demand Writingefers to a series of writing prompts found imKeky State
Assessments which ask students to demonstratempas$tvarious writing forms
on the spot. An example would be “In an articleyilour school newspaper, tell
about a time when knowing the rules was important.

Open Response Questions Refer to writing prompts found in Kentucky State
assessments. that are intended to function asgaaltic of critical
thinking skills, writing as well as content magterhey generally include a
multi-part prompt, for example: “This passage frBnian’s Wintertells the
story of an adventure in the wilderness. A. Idgritvo events that are
described in the passage. B. Compare the fedimag®8rian had during each of
these events. Use details from the passage t@gumur answer.”

Peer-Assessment Refers to having students look over, reflect, amite reflectively on
other students’ work.

Portfolio Assessment -Refers to the use of writing pieces as summatassessment
tools. Portfolios are also state assessed bytdte af Kentucky in the seventh
grade.

Project-Based AssessmentRefers to summative assessment that focuses not on
tests but on real world application of learnediskihrough hands on
demonstration.

Rubric — A grid used to grade student work fairly and diedt indicates the
expectations for high, medium and low grades.

Self-Assessment Refers to having student reflect on their own leayreither
through a rubric, a rough grade, paragraph oparsgguide.

Scoring Guide —A scoring guide is a list of expectations for asigisment
followed by the total possible points available feeting that expectation.

Summative Assessment Refers to the assessment that happens at thaf andhit or
cycle of learning. It can serve the dual purpdsassessing a student’s knowledge
and the success of the unit and, ideally, proméaningful closure opportunity.
Examples of summative assessments could incledenalative test, a group
performance, or a portfolio piece.



